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1. Introduction 
Together we stand, divided we fall. 
- Watchword of the American Revolution.  
(In David W. Johnson and Roger T. Johnson, Cooperative Learning and Social Interdependence Theory) 
 
This dissertation is entitled ‘the outstanding contributions of cooperative learning to two 
selected projects’. It is the final dissertation of the Master Degree: Máster Universitario 
en Profesorado de Educación Secundaria Obligatoria, Bachillerato, Formación 
Profesional y Enseñanzas de Idiomas, Artísticas y Deportivas, University of Zaragoza, 
academic year 2014-2015. 
 Nowadays, we live in a society that fosters individual achievement and success 
and it seems it will be the same situation in the incoming years. Individual interests are 
placed before collective progress and group work is not highly valued. Some efforts are 
still made by certain companies and firms in order to promote cooperative work as it has 
been proved to be an efficient way to raise the benefits. Education follows a similar path 
in the sense that cooperative learning1 is becoming an important tool among the different 
methodologies used in Secondary Education. Certainly, this is not a tool as such but rather 
a widespread educational2 approach defined by McCafferty, Jacobs and DaSilva (2006) 
as the product of ongoing investigation based on theory, research, and practice as to how 
to maximize the benefits of student-student interaction. 
 Historically, teachers have been the main source of information not only at 
primary schools, high schools or universities, but also in society. They used to be 
powerful people having relevant and necessary knowledge. However, the situation has 
radically changed in today’s society, teachers are no more the main source of knowledge.   
______________________________________________________________________ 
1From now on, cooperative learning will be referred to as CL in this dissertation. 
2Some authors like Goodsell, Maher and Tinto (1992, in 1990 in Ismail, Nor Rizan and Massum, 2009) 
consider cooperative learning as a learning approach, while some others such as Dotson (2001), consider it 
as a teaching arrangement. In this project, it is going to be used a neutral label to make reference to 
cooperative learning: educational. 
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Today information is everywhere, there are plenty of books in bookshops and libraries 
and people have immediate access to knowledge by means of the internet. It has conveyed 
an important breakthrough for education as teachers are no longer merely communicators 
of information but rather guides who lead and monitor the teaching-learning process, 
formulate its goals, help students in their difficulties, evaluate and reorient learning. At 
the same time, some decades ago it used to be considered that a quiet, silent class was a 
learning class. However, these days teachers foster students to interact among them in CL 
groups. In their new role as guides within the teaching-learning process, teachers 
increasingly encourage CL in an attempt to improve academic efficiency and social 
relationships by promoting values such as tolerance and respect that otherwise will be 
difficult to develop. 
 One of the challenges of the teacher was and still is to have updated information 
about the latest legislation. Currently, there is some political uncertainty in Spain, which 
affects the educative legislation. During the Master Degree, it was not possible to make 
reference to the LOMCE Aragonese curriculum because it had not been elaborated yet. 
Consequently, all the paperwork was designed in accordance to the LOE curriculum as 
well as this dissertation, because as it will be seen in the justification section, the 
dissertation will be based on two projects which were elaborated in accordance to this 
law. However, it is important to remark that both of them, LOE and LOMCE, are 
currently valid in our autonomous community. 
 Within the last decade of the XX century and the beginning of the XXI century, 
the teaching of a second language3 in Secondary Education could be defined with a key 
word, communicative. According to the LOE Aragonese Curriculum, the communicative 
competence is based on the intuitive domain the speaker has to use and interpret the target 
language properly in the process of interaction and in relation to the social context.  
McCafferty et. al. (2006:3) suggest that: “the surest path to engagement in learning a 
second language lies in students – even beginners – communicating in that language.” L2 
teachers who follow Communicative Language Teaching Methodology are considered to 
be successful while those who develop their teaching process around the Grammar-
Translation Methodology are considered as old-fashioned. However, teachers who are 
______________________________________________________________________ 
3From now on, the term ‘second language’ will be referred to as L2 in this dissertation. 
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trained to develop communicative techniques, as is the case in the Master Degree, face a 
different situation when it comes to real terms (McCafferty et. al. 2006). As stated by 
Nilüfer Can (2012:1), “they come to realize that what has been theorized does not usually 
reflect the reality.” According to Kumaravadivelu (2003, in Can 2012:1): “classroom-
oriented studies carried out in the last two decades show that teachers could not be 
successful in putting the methods into practice in real classroom situations […]” This 
situation leads to the postmethod era, in which teachers can devise a systematic and 
coherent alternative to method (Kumaravadivelu, 1994). This pedagogical approach will 
be explained further in the justification. 
 CL could be considered as an efficient approach to the development of 
communication in L2 classroom. As McCafferty et. al. (2006:3) point out making 
reference to Crookall & Thiyaragarajali (1997), Harmer (1998) and Jacobs (1997): “group 
activities have become one of the key tools in communicative language teachers’ 
toolboxes because groups provide so many opportunities for students to communicate.” 
However, the development of group work also involves some disadvantages such as 
students not participating within their groups, groups unable to perform the task they are 
expected to and learners’ rejection to work with other classmates, among others. CL 
emerges then as a solution to these problems and as a mean to promote and facilitate 
student-student interaction (McCafferty et. al. 2006) in the communicative classroom.  
 Taking everything stated into account, this dissertation focuses its attention on the 
contributions of CL to two particular projects, which have been included as appendixes: 
the Learning Unit from ‘Diseño Organización y desarrollo de actividades para el 
aprendizaje de Inglés’ (appendix I) and the Research Project from ‘Evaluación e 
innovación docente e investigación educativa en Inglés’ (appendix II). For a better 
understanding of the dissertation, it is divided into five main sections: 
1. Introduction: the topic of the dissertation is introduced in this first section. 
2. Justification: it is aimed at providing a theoretical framework to support the selection 
of CL as the central body of the dissertation. 
3. Critical Reflection: this is the dissertation’s analysis, which is going to be based on the 
main contributions of CL to the selected projects. 
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4. Major Learning Outcomes: these are the conclusions, in which it is going to be 
summarized the most remarkable aspects of each project regarding CL. 
5. Improvement Proposals: in this last section it is included my personal opinion about 
the Master Degree, the future improvement proposals for this and also the proposals for 
the future concerning CL. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
TFM                                  Septiembre 2015 
 
 
7 
 
2. Justification 
Several definitions on CL have been provided by eminent scholars. Johnson and Holubec 
(1993), considered as leaders of this approach since the 1970s, give the following 
definition: “Cooperative learning is the instructional use of small groups so that students 
work together to maximize their own and each other’s learning” (McCafferty et. al. 
2006:3). Artz and Newman (1990, in Ismail et. al. 2009) describe it as the process to solve 
a problem, complete a task or achieve a common objective, which is carried out by a small 
group of learners who work as a team. Slavin (1980, in Ismail et. al. 2009) bases its 
definition on rewards and recognition, as he considers CL as students working in small 
groups and receiving rewards depending on the group’s performance. Goodsell, Maher 
and Tinto (1992, in Ismail et. al. 2009), classify it as a category under the umbrella term 
‘collaborative learning’. They define CL as a process in which students work in groups 
of two or more members to find solutions, understanding or meaning in order to create a 
final product. In connection with this, it is important to remark the distinction between 
CL and collaborative learning made by different scholars. Romney (1997, in McCafferty, 
et. al. 2006) compares CL, which according to him is the term used in primary and 
secondary education, with collaborative learning, as he sees it, the term used for joint 
learning efforts among older students. Kenneth Bruffee (1993, in McCafferty et. al. 2006) 
stated that collaborative learning was preferred to CL in older students. According to her, 
CL was the best option for students at primary and secondary school levels whereas older 
students obtained more benefits from collaborative learning. On the other hand, Yael 
Sharan (1992, in McCafferty et. al. 2006) argues that CL strategies are the most 
appropriate ones to guarantee students’ participation as they allow students to control 
relevant matters such as group mates, collaboration procedures and selection of topic. 
 Some others educators argue this educational approach is based on strategies 
which makes the learning process too structured which diminishes students’ sense of 
initiative and autonomy (McCafferty, et. al. 2006). In connection with this, authors like 
Brown (chapter 3, The Postmethod Era, 2007:53) explain the difference between both 
terms: 
 cooperative learning is more structured, more prescriptive to teachers about 
 classroom techniques, more directive to students about how to work together in 
 groups [than collaborative learning] (Oxford, 1997:443). In cooperative learning 
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 models, a group learning activity is dependent on the socially structured exchange 
 of information between learners. In collaborative learning, the learner engages 
 with more capable others (teachers, advanced peers, etc.), who provide assistance 
 and guidance (Oxford, 1997:444). 
 As stated in the introduction, the unsuccessful implementation of methods leads 
to Kumaravadivelu’s postmethod era, which implies: “[…] an understanding of the 
limitations of the notion of method and a desire to transcend those limitations” (Bell, 
2003, in Brown 2007). This prestigious researcher replaces the notion of method by what 
he calls a “pedagogy of particularity”, which means being: “sensitive to a particular group 
of teachers teaching a particular group of learners pursuing a particular set of goals within 
a particular institutional context embedded in a particular social milieu” (Brown, 
2007:41). Therefore, the postmethod condition is conceived as a pedagogical approach 
whose relevance underlies in the particularities of contexts (Brown, 2007). 
Kumaravadivelu defends different postmethod strategies and among these, the one that 
will be used for the dissertation is this of CL. One of the characteristics of this educational 
approach is that it is learner-centred, as students work in groups and come to each other’s 
aid in order to achieve common goals (Brown, 2007). The fact that learners work as a 
“team” promotes motivation, self-esteem and creates caring and altruistic relationships, 
as well as it lowers anxiety and prejudice (Oxford, 1997, in Brown, 2007). 
 The successful use of CL in Secondary Education is due to its structured and 
prescriptive nature and is based on Kagan’s four principles (Kagan & High, 2002): 
 Positive Interdependence: students are placed in the same side so that a 
gain for one is associated to a gain for another. Therefore, learners cannot 
succeed alone. It encourages cooperation and a feeling of support 
(McCafferty, et. al. 2006). 
 Individual Accountability: individual public performance is required as 
every student must show what he/she has learnt. Each member is 
responsible of his/her contribution to the group. Slavin (1987, in 
McCafferty et. al. 2006) considers it is present when: “the team’s success 
depends on the individual learning of all team members.” 
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 Equal Participation: participation should be structured in such a way that 
equal participation of students is guaranteed. 
 Simultaneous Interaction: by means of CL students are required not only 
to participate equally, but also at the same time. 
 
 Kagan’s principles are the cornerstone that make CL efficient. Traditionally, 
students did not use to participate equally within their groups as some of them did not 
contribute to the groups’ work and objectives (Ismail, et. al. 2009). However, in Kagan’s 
CL students have a determined role within their groups in a way that equal participation 
is guaranteed and they become highly engaged in the task they are required to do. It is the 
teacher who organizes the social interaction among students to ensure the groups’ success 
through the equal contribution of its members. Therefore, it could be said that not every 
group work constitutes CL in itself. A learning exercise could be qualified as CL when it 
fulfils Kagan’s four principles.  
 The term CL has generally been applied to situations where the interactions among 
students are not based on fixed teacher/learner roles (Sarahn & Slavin, 1980, in Segal, 
Chipman and Glaser, 2014). Usually, participants are viewed as equal partners. Peer 
interaction is the leitmotiv of this educational approach. By means of CL, students are 
pushed to interact among them, to share their knowledge, experiences, thoughts and 
feelings to reach a common agreement towards the fulfilment of a shared goal. Prestigious 
psychologists such as Vygotsky (1978, in Segal et. al. 2014): “claim that children are 
capable of functioning at a higher intellectual level when working in cooperative or 
collaborative situations than when compelled to do individually” (Segal et. al. 2014:159). 
Furthermore, humanist psychologist Maslow (1968, in McCafferty et. al. 2006) 
established a hierarchy of human needs differentiating between maintenance needs and 
growth needs. Among the first needs there is the need for interpersonal closeness. Rogers 
(1979, in McCafferty et. al. 2006), another humanist psychologist, emphasized the 
positive contributions of interpersonal relations and emphatic understanding to students’ 
psychological growth. Humanists stress the students’ self-initiative as opposed to teacher-
fronted instruction: “[…] cooperative learning represents a major step away from 
dependence on teachers and toward greater reliance on self and peers” (McCafferty et. al. 
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2006:16). Another prestigious psychologist, Piaget (1965), reinforces the value of social 
relationships in classroom environments. According to Doise and Mugny (1984, in 
McCafferty et. al. 2006): “scholars working in the Piagetian tradition emphasize the value 
of social contexts for arousing productive cognitive conflicts” (McCafferty et. al. 
2006:11). Murray (1982): “found that two students – neither of whom was able to do a 
particular task alone – were able to complete the task when working together” 
(McCafferty et. al. 2006:11). So once again, the development of CL is associated to the 
improvement of students’ performances, in this case based on social relationships. It is 
interesting to see the contributions of CL to other fields of study, such as psychology, 
which also takes part in the teaching-learning process of L2. 
 Specific CL methods started to be evaluated during the 1960s in a large variety of 
teaching contexts. The results were that CL strategies improved the students’ 
performances and interpersonal relationships. In 67 studies of the effects it has on the 
students’ achievements, 61% found a significantly greater improvement in cooperative 
groups than in taught control groups (Dotson, 2001). “Positive effects were found in all 
major subjects, all grade levels, in urban, rural, and suburban schools, and for high, 
average, and low achievers” (Slavin, 1991, in Dotson 2001). With the passing of time, 
many studies concerning the contributions of this educational approach in a wide range 
of subject areas and age groups, have been carried out. According to McCafferty, Jacobs 
and DaSilva, (2006:6): “these studies suggest that when compared to other instructional 
approaches, cooperative learning activities are associated with gains in achievement, 
higher-level thinking, self-esteem, and interethnic relations”. As regards the teaching-
learning process of L2, some authors like Slavin (1995, in McCafferty et al. 2006) state 
that by means of CL, students’ achievements and performances improve in some subjects 
and aspects of the language as well as it produces positive social outcomes. Indeed, as 
Johnson (1997) claims: “cooperative learning is one of the best-researched approaches in 
education, and that when the public asks educators what we know that works in education, 
cooperative learning is one of our surest answers.” (McCafferty et. al. 2006:6). 
 In reference to the legal framework, according to the LOE Aragonese Curriculum, 
CL highly contributes to the development of the interpersonal and civic competence. As 
House (2011:74) argues making reference to this competence: “language classes involve 
group work and pairwork and therefore, students learn how to listen to their peers, 
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negotiate their work and engage in cooperative learning.” At the same time, CL also 
develops the sense of initiative and entrepreneurship competence because, as stated by 
House (2011:74) this is: “a systematic approach to […] applying personal initiative in 
groupwork and cooperative work, it is argued, favours social and working relationships 
[…]”. CL also contributes to the achievement of the following main language objectives 
in the teaching-learning process of L2: 
 to be able to follow and understand general and specific information delivered 
orally through a variety of communicative situations, and to be able to participate 
effectively in communicative situations: according to Kagan’s principles (Kagan 
& High, 2002), CL is based on equal participation and simultaneous interaction 
among students, which fosters communicative situations inside the classroom. 
 to use learning strategies and all available means, including ICT, for obtaining, 
choosing and presenting information both orally and in a written form: it makes 
reference to Kagan’s third principle, individual accountability, in which each 
student is required to present to the other members of the group what he/she has 
learnt and to make evident his/her individual contribution to the group’s success. 
 Concerning the four blocks in which the contents of the LOE Aragonese 
Curriculum are divided: bloque 1, listening, speaking and conversation; bloque 2, 
reading and writing; bloque 3, language awareness and reflections on learning; bloque 
4, sociocultural aspects and intercultural awareness. CL is specially related to the last 
one, though it could deal with any of them as this is a wide educational approach which 
applications are also related to listening and speaking, reading and writing and language 
awareness. The same can be applied to the stated objectives. It could be said that the two 
already mentioned objectives are the ones which are more reinforced by means of CL. 
However, it can also contribute to a higher or lesser extent to the achievement of the eight 
remaining objectives that conform the curriculum, depending on how the teacher applies 
and develops this approach during his/her lessons. 
 All along the Master Degree, many papers, essays and projects dealing with the 
teaching-learning process of L2 have been required. Most of them have been developed 
about CL because it could be considered as the most appropriate approach to boost 
interactive skills and social values that otherwise will be difficult to promote. As 
mentioned previously, this dissertation is going to be based on the analysis of the Learning 
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Unit from ‘Diseño Organización y desarrollo de actividades para el aprendizaje de 
Inglés’ and the Research Project from ‘Evaluación e innovación docente e investigación 
educativa en Inglés’. These two projects have been chosen among the different ones made 
during the Master Degree as they are the most representative regarding CL. More 
specifically, the dissertation focuses its attention on the specific contributions of CL to 
the selected projects. These contributions are summarized in the next hypothesis, which 
will be proved in the critical reflection: 
· If CL is incorporated to L2 lessons in Secondary Education, the students’ 
performances will improve significantly.  
· If CL is introduced to L2 lessons in Secondary Education, the students’ relations 
and the classroom atmosphere will also improve. 
· If CL is integrated to L2 lessons in Secondary Education, students will get more 
knowledge and will develop L2 competences. 
 
  As regards the objectives of this dissertation, they are the following: 
 to prove the three stated hypothesis. 
 to raise consciousness about the positive contributions CL has in the 
teaching-learning process of L2, through the analysis of  the two selected 
works. 
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3. Critical Reflection 
The dissertation’s analysis deals with two projects, the Learning Unit and the Research 
Project. They are going to be analysed focusing on the three already stated contributions 
of CL to both of them: 
 1. CL improves students’ performances. 
 2. CL improves students’ relationships and classroom atmosphere. 
 3. Through CL students get more knowledge and develop L2 linguistic 
 competence. 
 The first two contributions will be analysed in the Research Project, whereas the 
second and the third ones will be analysed in the Learning Unit. The goal of this section 
is to prove these contributions of CL in the two selected projects. To do so, this analysis 
will be divided into two sub-sections, one for each project. 
  
 3.1. Learning Unit 
This Learning Unit of Work was designed as an assignment for the Master subject 
‘Diseño, organización y desarrollo de actividades para el aprendizaje de Inglés’. It was 
intended for 20 students belonging to 4th year of ESO grade, from the Colegio Sagrado 
Corazón de Jesús of Zaragoza. It is a state subsidized school that covers all the 
educational stages, from Educación Infantil to Bachillerato, so the students have the 
possibility to remain in the school for the whole stages of their educational process. This 
fact establishes a strong idea of community inside the school and favours the 
implementation of CL as students know each other. In this particular context, there are 
no students with educational support needs or lack of language knowledge. Most of them 
have intellectual capacities within the average although their capacities and abilities 
towards the English language differ. The Unit is entitled ‘Save Money When Travelling!’ 
and it consists of six lesson plans dealing with trips and holiday travelling, a useful topic 
for the students’ needs in real life situations. Students’ of 4th year of ESO are meant to 
share the interest in travelling and it is assumed that they have already done some trips 
either with their families or friends. Thus, they already have previous knowledge based 
on their own experiences and the process of planning a trip is a familiar situation to them. 
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 The Learning Unit comes halfway the second term. As the students are going to 
prepare a guide containing tips to save money when travelling, it makes sense to 
implement this right before Easter holidays. In this Unit there will be a revision of the use 
of modal verbs together with vocabulary and expressions dealing with holiday planning, 
so students are also expected to have some previous grammatical and lexical knowledge 
on these areas related to the topic of travelling. This Learning Unit consists of six lessons 
dedicated to the improvement of the different skills and to the process of creating a guide 
to save money when travelling rather than on the final product itself. The objective is to 
display all the students’ projects on a wall so that they have a complete guide they can 
consult when they would like to travel cheap. 
 First of all, it must be said that this Learning Unit could not be implemented, so 
there is no real evidence to prove the contributions of CL to this project. Nevertheless, 
this analysis will be based on the contributions of CL to the expected learning outcomes 
of this project. The most relevant aspect of the Learning Unit is that it has been organised 
following a task-based approach. The students are told that they have to perform a final 
task working cooperatively. Heterogeneous groups will be formed by the teacher, trying 
to mix high-level students with low-level students whenever it is possible. The students 
will be working in their groups during the whole Learning Unit and the main expected 
learning outcome is that they will successfully perform the final task they are required to 
do. The fact that the Learning Unit is based on a task-based approach is related to 
Goodsell, Maher and Tinto’s (1992, in Ismail et. al. 2009) definition of CL as a process 
in which students work in groups of two or more members in order to create a final 
product (see justification). 
 The task consists on an oral presentation about a travel guide they will elaborate 
on how to prepare a cheap trip. The fact that students will have to write a travel guide and 
make an oral presentation about it, makes evident the contribution of CL to the 
achievement of one of the main language objectives in the teaching-learning process of 
L2: to use learning strategies and all available means, including ICT, for obtaining, 
choosing and presenting information, both orally and in a written form (see justification). 
The oral presentation will be performed at the end of the Unit, in the sixth lesson. All the 
tasks carried out in the previous lessons will be oriented towards the final task itself. The 
fact that the Learning Unit focuses its attention on the process to complete a task by a 
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small group of students, supports Artz and Newman’s (1990, in Ismail et. al. 2009) 
description of CL as the process to solve a problem, complete a task or achieve a common 
goal, which is carried out by a small group of learners who work as a team (see 
justification). 
 Fostering students’ performances through CL supports Swains’ (1985, in 
McCafferty, et. al. 2006: 20) output hypothesis: “in order for learners to increase their 
second language proficiency, they need to produce language via speech or writing […]” 
(see justification). CL helps develop production skills and its discourse is produced 
through the participation of group members building messages through scaffolding. From 
the point of view of the students’ need of output, the linguistic competence is developed. 
Therefore, it is reinforced the hypothesis that if CL is integrated in L2 lessons in 
Secondary Education, students will develop L2 competences, in particular the ones 
related to production, writing and speaking skills. This interpretation contradicts Kenneth 
Bruffee’s (1993, in McCafferty et. al. 2006) statement that CL makes the learning process 
too structured and artificial that drags out the development of skills (see justification).  
 It goes without saying that the Learning Unit follows a Communicative Language 
Teaching approach.  The classroom activities will be based on communication in L2, 
offering opportunities for real interaction. It reinforces McCafferty et. al. (2006:3) 
suggestion that: “the surest path to engagement in learning a second language lies in 
students – even beginners – communicating in that language” (see introduction). As 
already stated, students will be working cooperatively in their groups most of the time, 
establishing face-to-face interaction. The fact that students will work cooperatively in 
their groups establishing communicative situations, highlights CL’s contribution to one 
of the main language objectives in the teaching-learning process of L2: to be able to 
follow and understand general and specific information orally through a variety of 
communicative situations, and to be able to participate effectively in communicative 
situations. It is the necessity of students to communicate in order to create a final product 
which forces them to develop two of the main L2 skills, speaking and listening. This 
necessity for communication also contributes to the students’ acquisition of knowledge 
as it is expected that they will learn from each other, which makes reference to Johnson 
and Holubec (1993, in McCafferty et. al. 2006): “cooperative learning is the instructional 
use of small groups so that students work together to maximize their own and each other’s 
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learning” (see justification). Thus, the fact that the Learning Unit follows a 
communicative approach by means of CL is expected to contribute to the students’ 
acquisition of knowledge as well as to the development of L2 linguistic competence. 
 The Learning Unit develops the Sense of Initiative and Entrepreneurship 
competence, among others. Indeed, this is one of its objectives: to show initiative and 
interest for the learning when looking for information about holiday planning, and one of 
the contents of block 4, sociocultural aspects and intercultural awareness: initiative and 
interest on the realisation of communicative exchanges with learners and speakers of L2. 
This supports the humanist psychologists’ emphasis on students’ self-initiative as 
opposed to teacher-fronted instruction (see justification). This competence also reinforces 
McCafferty et. al. (2006:16) statement: “cooperative learning represents a major step 
away from dependence on teachers and toward a greater reliance on self and peers” (see 
justification). By means of the students’ mutual reliance, some contributions of CL are 
expected to be developed and especially this related to the fact that the students’ 
relationships and classroom atmosphere improve. The fact that the Sense of Initiative and 
Entrepreneurship improves students’ relationships, reinforces House (2011:74) 
statement: “a systematic approach to […] applying personal initiative in groupwork and 
cooperative work, it is argued, favours social and working relationships […]” (see 
justification). 
 Among the different contents of the Aragonese curriculum covered by the 
Learning Unit, it is important to remark one of them which belongs to block 3, language 
awareness and reflections on learning: develop strategies that allow group work and CL 
in different situations. It leads to Kumaravadivelu’s postmethod era, more specifically to 
what he calls “pedagogy of particularity” (see justification) because according to this 
content, it is emphasized the development of CL in different contexts. Thus, it is essential 
to take into consideration the context of the teaching-learning process as argued by 
Kumaravadivelu. As far as the Learning Unit is concerned, it has been taken into account 
the institutional context, the particularities of the goal to be achieved and the 
particularities of the group of learners this Unit is intended for. With respect to the 
institutional context, the Learning Unit is intended for 20 students belonging to 4th year 
of ESO grade, from the Colegio Sagrado Corazón de Jesús. The particularities of the goal 
to be achieved is that students should perform an oral presentation about a guide 
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containing tips to save money when travelling. Concerning the particularities of the 
learners, it must be said that none of them need educational support and most of them 
have intellectual capacities within the average although their knowledge and abilities 
towards the L2 differ. They will be divided in five heterogeneous groups of four attending 
to these differences towards L2 and they will work in their groups during the whole 
Learning Unit. The fact that students will work cooperatively as a “team” most of the 
time is expected to highly contribute to the improvement of students’ relations and 
therefore, to the classroom’s atmosphere, because as stated in the justification according 
to Brown (2007) , it creates among other factors, caring and altruistic relationships.  
 After having explained the main contributions of CL to the general aspects of the 
Learning Unit: it improves students’ relationships and classroom atmosphere and by 
means of this educational approach students get more knowledge and develop L2 
competences. Now, these two contributions will be proved in some of the activities of the 
Learning Unit. In order to achieve this goal, some specific activities related to CL will be 
chosen. 
 In the first lesson, the project will be introduced and the teacher will organise 
students in heterogeneous groups of four attending to their level of English. As already 
stated, students will be working in their groups most of the time. The main task of this 
lesson is to read three different texts provided by the teacher and to do the corresponding 
reading and comprehension activities in their assigned groups. These texts are about how 
to plan a short trip. If it is taken into account Vygotsky’s (1978, in Segal et. al. 2014) 
claim that children’s cognitive abilities function at a higher level when working in 
cooperative or collaborative situations than when compelled to do individually (see 
justification), then this activity will be aimed at improving students’ L2 linguistic 
competence, among others, as they are forced to work cooperatively. 
 The central task in the second lesson is a jigsaw activity. The teacher will assign 
to each group a type of modal verb (ability, permission, possibility, advice and obligation 
and prohibition) creating five groups of experts. Each group will work on the features and 
use of the type of modal verbs they have been assigned. As stated previously, the students 
are expected to have previous grammatical knowledge on modal verbs. After the group 
of experts’ discussion, the teacher will give each group a handout containing the infogra- 
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phic4 with the characteristics and uses of the type of modal verbs they have been assigned 
(see appendix I). Later, the teacher creates different groups so that each new group 
contains a member that has worked on a different type of modal verb. Each student 
explains to the rest of the group’s members the characteristics and use of the type of modal 
verbs they are experts on. Then, the students go back to their group of experts and they 
comment on the characteristics and usage of all the types of modal verbs. 
 As can be seen, this second activity of the Learning Unit is quite structured, one 
of the characteristics of CL when compared to collaborative learning. As stated by Oxford 
(1997, in Brown 2007:53): “cooperative learning is more structured, more prescriptive to 
teachers about classroom techniques, more directive to students about how to work 
together in groups” (see justification). This jigsaw activity is an example of how the 
structured nature of CL contributes to the acquisition of knowledge and development of 
L2 linguistic competence. The activity is structured in such a way that first, students work 
together within their original groups sharing their knowledge with regard to one particular 
modal verb. Later, new different groups are formed with the aim of exchanging 
information about different modal verbs so that students acquire more knowledge about 
this grammatical aspect as well as they develop L2 communicative competences, listening 
and speaking, to exchange information. 
 Through this activity Kagan’s principles (Kagan & High, 2002) are expected to 
be fulfilled: positive interdependence, individual accountability, equal participation and 
simultaneous interaction (see justification). Actually, all the Learning Unit activities fulfil 
these four principles as all of them are based on CL.  The first principle is expected to be 
achieved because the students’ individual contributions to the group contributes to the 
group’s success. If students work as a “team”, as stated before, they will be placed in the 
same side so that a gain for one will be associated to a gain for another (McCafferty et. 
al. 2006) (see justification). Individual accountability is expected to be achieved as each 
student is responsible of his/her contribution to the group (Slavin 1987, in McCafferty et. 
al. 2006) (see justification) – the teacher creates groups that contain a member that has 
worked on a different type of modal verb – regarding the type of modal verb he/she is 
______________________________________________________________________  
4Infographics are graphic visual representations of data in order to present complex information quickly 
and clearly (Futterman, 2013). 
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expert on. The third principle is expected to be achieved because the activity is structured 
in such a way that students’ equal participation is guaranteed. As stated in the 
justification, it is the teacher who organizes the social interaction among students to 
ensure the group’s success through the equal contribution of its members. In connection 
with the principle of equal participation is lesson 5, in which students will be asked to 
write a draft of the final guide. Previously, students will have individually searched for 
specific information about the aspects of a template that will be useful for them to write 
the final guide. Then, having information about every aspect, the teacher will ask students 
to use different colours when writing their group’s draft. Ideally, each student will write 
about the aspect of the template that he/she has looked for before. By using different 
colours to write the draft and the final guide itself, it is not only guaranteed equal 
participation of students but also individual accountability as every student makes evident 
his/her individual contribution to the group. 
 Simultaneous interaction is fulfilled as it is likely that students will participate 
simultaneously within their groups. At the same time, this is a dynamic activity in which 
one of the analysed contributions of CL is fulfilled: students get more knowledge and 
develop L2 linguistic competence. Speaking and listening skills are developed as students 
will be asked to establish face-to-face interaction with the other members of the groups. 
Thus, students are expected to exchange information about modal verbs, which lets 
students get more knowledge about this grammatical aspect than the knowledge they had 
already acquired.  
 Some Whole Brain Teaching routines5 will be implemented in the Learning Unit. 
One of them is the Teach-Okay technique, which will be integrated at the end of the 
second lesson. The procedure to be followed when implementing this technique is the 
following: the teacher claps two times in class and says “teach”. The students also clap 
two times and say “okay”. Then, they tell to their shoulder partner6 what they have learnt  
______________________________________________________________________ 
5Whole Brain Teaching could be defined as a highly interactive instructional approach that is aimed at using 
all the areas of the brain by keeping children engaged in the lessons and helping them retain more 
information than the standard lecture-discussion model. 
6The shoulder partner is the student who is sat next to the other one in the classroom.  
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about the topic seen in class, in this lesson it will be about the use of modal verbs. This 
technique is an assessment tool to evaluate the learning process. By means of Teach-
Okay, the teacher is able to appreciate whether concepts related to the topic seen in class 
have been acquired or not. In this particular lesson the teacher will see whether the use of 
modal verbs have been understood and learnt by the students. The objective of this 
technique is to let students acquire more knowledge about modal verbs, than what they 
already knew, through peer interaction. Therefore, it could be affirmed that by means of 
CL students get more knowledge and also develop L2 linguistic competences as speaking 
and listening skills in order to exchange information among them.  
 In the fourth lesson, the main task is a role-play activity (see appendix I). Students 
are divided in random pairs by using Stand Up, Hand Up, Pair Up7 strategy. One member 
of the pair will be Student A, who will perform the role of an experienced traveller that 
is in charge of giving advice to Student B on how to travel cheap. On the other hand, 
Student B will perform the role of an unexperienced traveller who is interested in having 
some advice to save money when travelling since he has a limited quantity of money. 
Once again L2 linguistic competence, in particular speaking and listening, is expected to 
be developed through CL to exchange information. It is also important to notice the 
detailed instructions each member of the pair has to follow in this activity, which makes 
reference to the structured nature of CL: “In cooperative learning models, a group 
learning activity is dependent on the socially structured exchange of information between 
learners” (Oxford, 1997, in Brown 2007:53) (see justification). Again, the teacher 
organizes peer interaction, but this time through a series of instructions students have to 
follow. 
 
 
 
______________________________________________________________________ 
7A Whole Brain Teaching technique for grouping and classbuilding. The procedure to be followed when 
implementing this technique is the following: the teacher says “go!”, then students stand up with one hand 
up in the air. They quickly find a partner who is not a member of their team and do a “high five” and they 
wait together for further teacher instructions. 
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 3.2. Research Project 
This Research Project was designed as an assignment for the Master subject ‘Evaluación 
e innovación docente e investigación educativa en Inglés’. It deals with CL introduced to 
the writing lessons in three different educative contexts, as a tool to improve the students’ 
written outcomes as well as the classroom atmosphere and the students’ relationships. 
The hypotheses that work as a starting point for this study are the following: 
 - If CL is incorporated to the writing lessons, the students’ performances when 
 targeting the task of writing a text will improve significantly. 
 - If CL is introduced to the writing lessons, the students’ relations and the 
 classroom atmosphere will also improve. 
 The Project was carried out in three different contexts from two different schools. 
The first one was IES Miguel de Molinos, a state school in Zaragoza. In this school the 
study was conducted with 19 students from 3rd year of ESO, all following a bilingual 
itinerary. The second school was Colegio Sagrado Corazón de Jesús, a state subsidized 
school also in Zaragoza. The study was aimed at two different stages of Secondary 
Education. On the one hand, it was carried out in two different groups of 1st year of ESO 
students. There were 19 students in each group, and in both cases students were following 
a bilingual itinerary. On the other hand, it was carried out in two different groups of 4th 
year of ESO students who were not following a bilingual itinerary. In this stage, a total 
number of 43 students participated in the study. 
 All along this Project, it has been analysed two specific positive contributions of 
CL’s implementation in three different educative contexts. The importance of the context 
in the teaching-learning process leads to Kumaravadivelu’s postmethod era (Brown 
2007), more specifically to what he calls “pedagogy of particularity” (see justification). 
As stated in the justification, the postmethod condition is conceived as a pedagogical 
approach whose relevance underlies in the particularities of contexts (Brown 2007). As 
far as the Research Project is concerned and as well as in the Learning Unit, it has been 
taken into account the institutional context, the particularities of the goal to be achieved 
and the particularities of the group of learners. With regard to the institutional context, as 
stated above, the Project was intended for 100 students belonging to three different ESO 
grades from two different schools in Zaragoza, IES Miguel de Molinos and Colegio 
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Sagrado Corazón de Jesús. The particularities of the goal to be achieved is that students 
were expected to obtain better results in the cooperative compositions rather than in the 
individual ones and to improve their relationships through CL. Concerning the 
particularities of the learners, none of them needed educational support and most of them 
had intellectual capacities within the average although their knowledge and abilities 
towards L2 differed. 
 In order to find out the effects of the implementation of CL in the writing lessons 
in terms of the improvement of the final written outcome on the one hand, and the 
students’ relationship on the other, the next procedure was followed: firstly, students were 
asked to write an individual text outside class, as this is the way in which this skill is 
usually performed in schools. Then, students had to write a similar type of text, but this 
time they did it during a lesson dedicated to the teaching of writing and following a 
process approach. The process was the following: first, students generated and organised 
ideas; then, they focused on a model and started generating the text; finally, they revised 
the generated text, which could be considered as a draft, and edited the final text. As can 
be seen, the emphasis is placed on the process, which makes allusion to Artz and 
Newman’s (1990, in Ismail et. al. 2009) description of CL as the process to solve a 
problem, achieve a common objective or complete a task. In order to write the second 
text, students worked in heterogeneous cooperative teams of four in terms of language 
level (mixed ability groups). Both writing compositions were corrected by the teacher 
using different rubrics (see appendix II).  
 Through the process of writing the second composition, Kagan’s four principles 
(Kagan & High, 2002) (see justification) were fulfilled. The first one, positive 
interdependence, was achieved because the students’ individual contributions to the 
process of writing contributed to the group’s success. The second principle, individual 
accountability, was achieved as each member of the group was responsible of his/her own 
contribution to the already mentioned process. The final mark of the group depended on 
the work of each of the group’s members. The third one, equal participation, was fulfilled 
as the teacher checked that the students of each group participated equally. The last 
principle, simultaneous interaction, was achieved as students participated at the same time 
within their groups. Taking into consideration that the process of writing the second 
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composition fulfils all Kagan’s principles, it could be asserted that this process is based 
on CL. 
 Once both types of texts, the individual and the cooperative, were corrected, the 
results were compared to see the effects of CL’s implementation in writing lessons in 
general and also in terms of content, grammar, vocabulary, structure and use of language 
among others. On the other hand, in order to collect data about the students’ impression 
towards CL, they were asked to fill in a questionnaire (see appendix II) including 
questions related to their personal experience when writing cooperatively, group and time 
management, decision making and reflection on their own preferences. With this method 
it was observed how the students’ relations and the atmosphere in the classroom is 
affected by CL and if students are interested in the implementation of this method or not. 
 As well as in the Learning Unit, it goes without saying that the Research Project 
follows a Communicative Language Teaching approach. Even though the Project focuses 
on CL applied to the task of writing, the process followed to write a composition 
cooperatively was based on communication in L2, offering opportunities for real 
interaction. Once again, it reinforces McCafferty et. al. (2006: 3) suggestion that: “the 
surest path to engagement in learning a second language lies in students – even beginners 
– communicating in that language” (see introduction).  
 After having explained the context, the hypotheses and the research tools and 
procedures of the Research Project. Now, it will be proved the two already mentioned 
contributions of CL: 
 - CL improves students’ performances. 
 - CL improves students’ relationships and classroom atmosphere. 
 In order to prove both contributions, it will be taken into account the results of the 
studies carried out in the three mentioned educative contexts: 1st year of ESO in Sagrado 
Corazón de Jesús, 4th year of ESO in Sagrado Corazón de Jesús and 3rd year of ESO in 
IES Miguel de Molinos. However, due to the word-limit of this dissertation, the three 
studies will be analysed as if it was just one. 
 In all of the three studies, students obtained higher marks in the text they wrote 
during the writing session in which CL was introduced to the writing process, than in the 
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individual text they were requested to write individually as part of their homework. 
Therefore, it could be asserted that the implementation of CL improves students’ 
performances. Even though the studies analysed were carried out with students between 
12 and 16 years old, their results reinforces Vygotsky’s (1978, in Segal et. al. 2014: 159) 
claim that: “children are capable of functioning at a higher level when working in 
cooperative or collaborative situations than when compelled to do individually” (see 
justification). At the same time, these results corroborates the results of previous studies 
which also demonstrate that CL improves students’ performances. According to Slavin 
(1991, in Dotson 2001), in 67 studies of the effects CL has on the students’ achievements, 
61% found a significantly greater improvement in cooperative than in taught control 
groups. As stated by this psychologist (1991, in Dotson 2001): “positive effects were 
found in all major subjects, all grade levels, in urban, rural, and suburban schools, and for 
high, average and low achievers” (see justification). 
 The data collected in the three studies demonstrates that if CL is incorporated to 
the writing lessons, the students’ performances when targeting the task of writing a text 
improve. This is not only true in terms of the overall mark given to the students’ 
compositions, but also regarding each of the criteria taken into account when evaluating 
the written products, which include structure, content, grammar, vocabulary and use of 
language among others. As stated by Slavin (1991, in Dotson 2001) regarding the 
implementation of CL: “positive effects were found in all major subjects […]”. When it 
comes to a concrete subject, it can be appreciated that CL also involves positive 
contributions to the teaching-learning process of L2, which reinforces Slavin’s (1995, in 
McCafferty et. al. 2006) statement that by means of CL, students’ achievements and 
performances improve in some aspects of the language (see justification). 
 Concerning the second contribution of CL to this Project: it improves students’ 
relationships and classroom atmosphere, the data analysed shows that the students’ 
relationships and the classroom atmosphere improve through this educational approach. 
The data was collected through questionnaires that were given to students to know their 
impressions towards CL. According to the students’ opinions, the vast majority of them 
agreed that the relationships with the other classmates and the classroom atmosphere had 
improved through CL. In general terms, they also stated that CL is an enjoyable and 
pleasant method that has several advantages including the sharing of ideas and different 
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points of view with other classmates, helping others and being helped and commitment 
with the task, as the final mark of the group depends on the work of each of the group’s 
members. At the same time, the final mark of the Project depended on the group’s final 
outcome, which  reinforces Slavin’s (1980, in Ismail et. al. 2009) consideration of CL as 
students working in small groups and receiving rewards depending on the group’s 
performance (see justification). 
 As already stated, one of the advantages of CL according to the opinions of the 
students participating in the Project is that this method let them help other classmates and 
being helped as well. This supports Brown’s (2007) idea that CL is a learner-centred 
educational approach, as students work in groups and come to each other’s aid in order 
to achieve common goals (see justification). Therefore, learners work as a “team” which 
according to Oxford, (1997, in Brown, 2007) promotes motivation, self-esteem and 
creates caring and altruistic relationships (see justification). Thus, taking into account the 
data collected, it could be said that the fact the Project lets students help each other and 
work as a team contributes to the improvement of the students’ relationships and the 
classroom atmosphere. 
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4. Major Learning Outcomes 
All along this dissertation, the emphasis has been placed in CL and the positive 
contributions this educational approach has on the teaching-learning process of English 
as L2. More specifically, the dissertation is based on three particular contributions of CL 
to two projects that were designed as assignments for the Master Degree: a Learning Unit 
of Work and a Research Project. These contributions are the following: CL improves 
students’ performances, CL improves students’ relationships and classroom atmosphere 
and through CL students get more knowledge and develop L2 linguistic competence. As 
stated in the introduction, both projects were developed about CL because it could be 
considered as the most appropriate approach to boost interactive skills and social values 
that otherwise will be difficult to promote. Therefore, the original reason why the projects 
were designed focusing on CL is because it helps to improve students’ relationships and 
classroom atmosphere. 
 These three contributions of CL have been supported by the theoretical framework 
of the justification section, in which it has been included the different statements and 
studies, concerning CL, of prestigious researchers such as Kumaravadivelu, Kagan and 
McCafferty and psychologists such as Vygotsky and Slavin. After that, the contributions 
of CL had been proved in the two selected projects, in the critical reflection section. On 
the one hand, the first two contributions of CL: it improves students’ performances and it 
improves students’ relationships and classroom atmosphere, have been analysed in the 
Research Project. On the other hand, the last two contributions of CL: it improves 
students’ relationships and classroom atmosphere and it helps to get more knowledge and 
develop L2 linguistic competence, have been analysed in the Learning Unit.  
 In both projects the already stated contributions of CL are evident according to 
the results or to the expected learning outcomes, as is the case in the Learning Unit. Even 
though there is no real evidence to prove the two contributions of CL associated to this 
project as it could not be implemented, the expected learning outcomes fulfil these 
contributions. As stated in the critical reflection, the Unit is oriented towards the 
fulfilment of a final task consisting on an oral presentation about a travel guide students 
will elaborate on how to travel cheap. Students will be divided in heterogeneous groups 
of four and they will be working in their groups during the whole Learning Unit. The fact 
that students will be working cooperatively in their groups most of the time establishing 
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face-to-face interaction, highlights the necessity of students to communicate in order to 
reach a common goal: to elaborate a travel guide on how to travel cheap and to present it 
orally to the rest of the class. This necessity for communication is expected to force 
students to develop L2 skills at the same time it is expected to contribute to the students’ 
acquisition of knowledge as students’ will learn from each other through peer interaction. 
 Concerning the Research Project, in this case it could be proved the two 
contributions of CL associated to it. As stated in the critical reflection, this Project deals 
with CL introduced to the writing lessons in three different educative contexts. The data 
collected in each of the three contexts corroborates the statement that CL improves 
students’ performances. Even though CL was only applied to one specific L2 skill, 
writing, the results of this study make evident that students get better marks in their 
performances when CL is implemented to the teaching-learning process of L2. 
 The two selected projects share a common contribution of CL, it improves 
students’ relationships and classroom atmosphere. One of the expected learning outcomes 
of the Learning Unit is that students’ relationships and classroom atmosphere will 
improve through the different CL activities proposed in the lesson plans. At the same 
time, the data collected through questionnaires in the Research Project corroborates this 
contribution of CL as the vast majority of the students who took place in the study 
considered that by means of CL the student-student relationships improved as well as the 
classroom atmosphere.  
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5. Improvement Proposals 
Throughout this section it will be explained the positive contributions of the Master 
Degree in my training process as a future Secondary Education English teacher. Later, it 
will be commented the positive aspects of CL as an educational approach to be 
implemented in the teaching-learning process of L2. This Master provides students with 
the pedagogical and didactic training necessary for the exercise of the teaching profession 
in Secondary Education. It not only offers academic training, but also professional 
training through an internship period, which usually allows students to implement part of 
what has been learnt in class and to be aware of the daily situations a teacher has to face.  
 As far as I am concerned, thanks to this Master I have put my preconceptions 
away. Before starting this academic year, I used to think that grammar and vocabulary 
were essential in the learning process of any language. Nevertheless, all along the Master 
I have become aware of the importance Communicative Language Teaching has in the 
teaching-learning process of L2. Grammar and vocabulary should play a secondary role 
whereas the focus should be on communication among students in L2. Therefore, a 
successful teacher is the one who bases his/her classes on communication in L2, offering 
opportunities for real interaction. In spite of the importance communication should have 
in L2 classes, reality is much different. Along my internship, I noticed the lack of 
communication among students in L2. The lessons were mainly based on grammar, 
vocabulary and writing and reading skills, paying little importance to the development of 
interactive skills, speaking and listening. Being aware of this, as a future improvement 
proposal, I would strongly like to develop my classes as a teacher as if the students were 
dealing with a real situation in which they have to manage themselves to communicate to 
reach a common goal. It will be one of my priorities as an English teacher to implement 
Communicative Language Teaching. 
 This Master has enabled me to learn about different methodologies related to class 
management, motivation, evaluation, syllabus design and development, design, 
organisation and development of activities for learning English as a L2, etc. CL could be 
applied to any of these as this is a wide educational approach that can be extended to 
many methodologies and fields of study. Through this project, it has been proved that CL 
improves students’ performances, it also improves students’ relationships and classroom 
atmosphere and by means of CL students get more knowledge and develop L2 linguistic 
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competence. In the light of the positive contributions of CL, I would like to do more 
research about all the different contributions this educational approach may have in the 
teaching-learning process of L2 with the aim of applying such contributions in my future 
teaching period. 
 Broadly speaking, this Master has truly helped me in my training process as a 
future teacher. The one and only aspect to be improved, as far as possible, is to extend the 
placement period. Through the internship, students have the chance to implement what 
has been learnt in the Master and to learn from their own teaching experiences. Extending 
the placement period is another improvement proposal for the incoming academic years, 
taking into consideration the lack of time in the Master Degree and some other possible 
restrictions. 
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INTRODUCTION 
Justification  
The present Learning Unit has been elaborated in accordance with the National 
curriculum of the Ley Orgánica de Educación and the Aragonese Curriculum. It is 
intended for the 4th year of Educación Secundaria Obligatoria. The Learning Unit is 
entitled ‘Save money when travelling!’ It will deal with the topic of trips and holiday 
planning and how to save money when having to plan a short trip. The whole Learning 
Unit has been organised following a task-based approach. The students will be told that 
they have to perform a final task consisting on an oral presentation about a guide they are 
going to elaborate on how to prepare a trip when you want to travel on the cheap. All the 
previous tasks carried out in the different lessons will be oriented towards the final task 
itself. The purpose of this unit is to make a wall with all the projects so that the students 
have a complete guide they can consult when travelling on a budget.  
 
Contextualization 
The school to which this Learning Unit is intended is the Colegio Sagrado Corazón de 
Jesús, placed in the Actur neighbourhood of Zaragoza. It is a state subsidized school that 
covers all the educational stages, from Educación Infantil to Bachillerato, so the students 
have the possibility to remain in the school for the whole stages of their educational 
process. This fact establishes a strong idea of community inside the school. 
 Students in the Colegio Sagrado Corazón de Jesús belong to upper and middle 
class families, most of them living in the neighbourhood where the school is settled. 
Immigrant students conform a 5% of the student body, a very small percentage if we 
compare it to other schools of the same area. In 4th year of ESO the main part of the 
students have intellectual capacities within the average. There are no students with 
educational support needs or lack of language knowledge, but there are some differences 
among the students’ capacities and abilities towards the English language inside the 
different classrooms. According to the Proyecto Educativo del Centro (PEC) there are 
not relevant problems in the Secondary Education stage.  
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 In terms of the English language, it is important to remark that all the students in 
4th year of ESO started learning English at the age of 3, and they have taken part in 
Immersion and exchanges programmes in English speaking countries. As a consequence, 
their oral and communicative skills are quite high, but it is important to remember that 
the students’ level in the different foreign language skills is not the same and there are 
different types of learners.  
 The Learning Unit covers the students’ interests. As explained in the justification 
it will deal with trips and holiday planning. This topic might be useful for the students’ 
needs in real life situations and it will help them when having to plan future holidays. 
Nowadays young people are willing to discover, they are highly interested in travelling. 
Students in 4th year of ESO are supposed to share this feeling and it is assumed that they 
have already done some trips either with their families or friends. Thus, they have 
previous knowledge based on their own experience and the process of planning a trip is 
a familiar situation to them.  
  
Organisation of the Learning Unit; i.e. criteria used to organise the lessons, why, 
how many sessions (at least 6 up to 8). 
The following Learning Unit will come halfway the second term. As the students are 
going to prepare a guide containing tips to travel on a budget it makes sense to implement 
this Learning Unit right before the Easter holidays. In this unit they will be revising the 
use of modal verbs and also vocabulary and expressions dealing with holiday planning, 
so students are expected to have previous knowledge on these topics, as they have already 
seen them in previous stages of Secondary Education. The Learning Unit consists of six 
sessions dedicated to the improvement of the different skills and to the process of creating 
the guide. The next Learning Unit coming right after this one will be dealing with 
different countries and capitals of the world. Students will be required to prepare a trip to 
any of the cities mentioned in the Unit and they will have to use the guide they are 
expected to make in this Learning Unit as a basis to organise their detailed trip.  
 As stated in the justification the whole Learning Unit will be oriented towards the 
fulfilment of the final task. The Unit follows a logical sequence to integrate all the 
different skills. 
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LEARNING UNIT OF WORK 
Contribution to the key competences 
The present Learning Unit will contribute to the Communication in one’s Mother Tongue 
and to the Communication in Foreign Languages. Although students will be strongly 
encouraged to use the foreign language when working in groups, it is likely that they will 
use Spanish to address to each other. The final oral presentation of the guide will be given 
in the foreign language by the students. The Unit will also contribute to the development 
of the Digital Competence, as they will be shown short clips with different tips to bear in 
mind when travelling on a budget. They will also have the possibility to use the internet 
in order to gather useful information to use in their guide and corresponding oral 
presentation. In addition, they will be using QR-Codes to add audio recordings into the 
final wall. The Cultural Awareness and Creativity Competence will be enhanced too, as 
students will have to elaborate a poster presenting the guide with the different tips and 
things to take into account when planning a trip in order to save money. Sense of Initiative 
and Entrepreneurship Competence will be developed too. Each group of students will 
create a different guide and inside the groups each student will contribute with his/her 
own ideas.  
 
Objectives 
The main objectives that students are expected to reach in this unit are: 
 - To understand general and specific information of written texts about holiday 
 planning, taking into account the steps to follow. 
 - To produce appropriate oral texts giving tips on how to plan a holiday when 
 travelling with the intention of saving money.  
 - To write a guide with a logical structure, using the adequate conventions of the 
 genre and the cohesive and coherent elements needed for the reader to be able to 
 understand it. 
 - To understand general and specific information of oral texts about tips when 
 planning a cheap vacation.  
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 - To use new technologies in order to search for information about tips on how to 
 plan a holiday when travelling on a budget.  
 - To use the appropriate lexical, grammatical and discursive methods to explain 
 their classmates their tips for a future trip. 
 - To use modal verbs in English in order to self-correct their oral and written 
 productions and to give tips when planning a cheap vacation (oral presentation 
 and guide). 
 - To show initiative and interest for the learning when looking for information 
 about holiday planning. 
 
Contents 
This Learning Unit will cover the following contents that have been specified drawing on 
the curricular contents of the Aragonese Curriculum for the 4th year of Secondary 
Education: 
 
Block 1. Listening, speaking and pronunciation 
 -Understand talks about topics related to the students’ interest such as holiday 
 planning. 
 -Understand and produce spontaneous messages in face-to-face communication 
 about topics related to trips and holiday planning.  
 -General comprehension and comprehension of the most important data of oral 
 texts such talks or speeches appropriate for the student’s ability 
 -Spontaneous involvement in communicative situations inside the classroom 
 about the topics viewed in class using the adequate communicative conventions. 
 -Production of correct oral communication about the topics presented in the 
 Learning Unit. 
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Block 2. Reading and writing 
 -General comprehension and identification of specific information contained in 
 authentic texts about topics of their interest related to the topic of the Learning 
 Unit and adequate to the students’ abilities.  
 -Use different sources, in paper or digital form, in order to expand the students’ 
 knowledge about the Learning Unit’s topic.  
 -Identification of the author’s intention through the use of verbal and non-verbal 
 elements. 
 -Use the adequate register taking into account the reader to whom the text is 
 addressed (formal or informal). 
 -Write a guide using the structures viewed in class and with the correct vocabulary 
 and appropriate coherence and cohesion. 
 -Use correct spelling and punctuation marks when facing the task of writing a text. 
 
Block 3. Language awareness and reflections on learning 
 -Use and understanding of structures and functions appropriate to different 
 situations in communication.  
 -Knowledge of the grammar structures and expressions presented in the Learning 
 Unit 
 -Apply different strategies to acquire the vocabulary of the present Learning Unit. 
 -Develop strategies that allow group work and cooperative learning in different 
 situations through the different group activities proposed in class. 
 -Demonstrate a positive attitude towards the mistakes made in classroom activities 
 in order to overcome difficulties. 
 -Confidence to express themselves in front of an audience during the oral 
 presentations that the Learning Unit contains. 
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Block 4. Sociocultural aspects and intercultural awareness 
 -Value the importance of the foreign language as a tool to communicate and 
 establish international relations. 
 -Use adequate linguistic structures of the concrete communicative situations that 
 the Learning Unit proposes. 
 -Initiative and interest on the realisation of communicative exchanges with 
 learners and speakers of the foreign language, using digital or paper mediums.  
 -Value the personal improvement when getting into contact with different cultures 
 or people.   
 
Methodology 
The methodology of this Learning Unit is based on the Orientaciones Didácticas of the 
Aragonese Curriculum. These orientations state that the methodology has to be 
appropriate to the outlined objectives. Moreover, methodology has to follow a global 
approach in the treatment of contents and the teaching-learning process, offering the 
student the possibility to develop all the competences of the subject in an integrated way. 
 Communicative Language Teaching approach will be followed. The development 
of the communicative competence will require the involvement in real communication 
situations. Activities in class will be based on communication in the foreign language, 
offering opportunities for real interaction. Students will be working in groups most of the 
time, establishing face-to-face interaction. Heterogeneous groups will be formed by the 
teacher, trying to mix high-level students with low-level students whenever it is possible. 
The students will be working in their groups during the whole Learning Unit. There will 
also be teacher-student interaction along some of the activities in the sessions proposed. 
Metacommunicative tasks will be related to the communicative needs and will have at 
least some of the characteristics of real communication, such as a communicative purpose 
and negotiation of meaning.  
 The different tasks that will be carried out in the present Learning Unit should be 
as varied as possible and oral and written texts should be similar to the ones students use 
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in their own language. Authentic texts are preferred over the ones specifically designed 
for language teaching. Improvised output will be alternated with prepared one, in order 
to develop both, fluency and complexity and correction. 
 Methodology will promote a flexible framework for action in order to satisfy the 
students with different learning styles, different knowledge and ability, and different 
personality, motivation, values, beliefs, etc. In order to attend to diversity, the teacher will 
act as a facilitator in the decision making process encouraging students to reflect about 
the learning process. The lessons will be organised around the needs and interests of the 
students. 
 Cooperative work will have a key role in the development of the Learning Unit 
objectives, allowing students to learn from their classmates and to cooperate with other 
in order to learn better with the objective of the fulfilment of the final task. This kind of 
work will also promote the development of the personality, the attitudes of respect and 
solidarity and it will have an impact on the students’ relations inside the classroom. 
Kagan’s principles will be followed, and some techniques will be used (i.e. Stand Up, 
Hand Up, Pair Up). Whole Brain Teaching routines will be implemented alongside the 
sessions of the Learning Unit (i.e. Teach-Okay). 
 To sum up, the fact that this subject is conformed by a series of competences 
makes it necessary to apply a global methodology focused in the learning process, 
facilitating the attention to diversity, and stimulating the active involvement of the 
students. 
 
Evaluation of teaching and learning process 
In order to know if the teaching and learning process is effective different techniques will 
be implemented. Students will be asked to do a one minute paper during one of the 
sessions contained in the Learning Unit. They will also be required to use one of the 
Whole Brain Teaching routines, Teach-Okay, to check understanding with peers during 
another session (students will carry out this routine with their shoulder partner). 
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Evaluation criteria and Assessment Tools 
The evaluation of the present course plan will be based on the curricular evaluation 
criteria present in the Aragonese Curriculum. These are the indicators: 
 -To understand general and specific information of oral text including talks about 
 tips when travelling on the cheap.  
 -To participate in conversations related to the Learning Unit’s topic. 
 -To use the adequate strategies of communication when producing oral messages 
 in the second language. 
 -To understand the general and specific information of different types of written 
 texts including blog articles or information in web pages dealing with the topic of 
 travelling and holiday planning.  
 -To write a guide indicating tips to travel on the cheap taking into account the 
 different structure and conventions of the genre.  
 -To use new technologies in order to search for information about the topic of the 
 Learning Unit. 
 -To show interest in the second language and its culture by participating actively 
 in the activities proposed in the lessons (Cultural and artistic competence). 
 -To be part of the learning processes within the classroom, acting in an 
 autonomous way in order to develop their own learning. 
 -To use their own knowledge of the grammar in order to correct their own 
 productions when participating in conversations, giving oral presentations and 
 writing different kinds of texts.  
 In order to assess the students two rubrics will be used (See Appendix 0 for the 
rubrics). Rubric 1 will assess the groups’ oral presentations. The audience will be given 
this rubric in order to peer-assess the rest of the groups. Rubric 2 will assess the students’ 
guide. The teacher will use the two rubrics whereas the students will only use Rubric 1. 
The guide will have a value of a 60% of the final mark, and the oral presentation will 
have a value of a 30% of the final mark. Students participation in the activities proposed 
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in class will have a value of a 10% of the final mark. Participation will be assessed by 
means of teacher’s observation.  
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Lesson Plan 1: Overview 
Grade: 4th ESO Number of students: 20 Length:  55 minutes 
 
Objectives 
● To read getting the general and the specific ideas of written text dealing with holiday 
planning.  
● To produce correct and short oral messages and small talks about the main ideas contained 
in a written text dealing with holiday planning. 
● To present useful vocabulary about the topic. 
 
Expected Learning outcomes 
     At the end of the session students will be able to: 
● Understand and work with written texts of different complexity dealing with holiday 
planning.  
● Carry out a brief presentation about one of the text viewed in class, focusing in its most 
important aspects to bear in mind when planning a trip.  
● Identify useful vocabulary and expressions dealing with the topic. 
Activities 
 
- Pre-task / Timing: 15 minutes 
 
● Activity 1. Warm-up 
- The teacher asks the students about the different countries and places they have visited and the 
trips they would like to do in the future. The students reply telling their own experience.  
- The teacher asks the students if they have the opportunity to plan their holidays when they travel 
with their family and friends. Students reply with their own experience.  
 
Teacher talk for Activity 1: The teacher opens the class commenting on the possibilities of 
travelling abroad. He/she encourages the students to comment on the particular experiences they 
had in past trips and also on the ideas they have for following journeys. “Tell me about the places 
you have visited, where have you been?”, “What are your ideas for future trips?”, “Would you 
recommend me any special destination?” 
 
● Activity 2. Introducing the project 
- The teacher will explain the students that they will perform a final task consisting on an oral 
presentation of a designed guide to travel on the cheap. He/she will also tell the students that the 
project will be carried out in groups of four students, who will be working together during the 
whole Learning Unit. 
- The teacher will ask the students if they know how to prepare a trip. Students will reply with 
their different opinions and ideas.  
 
Teacher talk for Activity 2: The teacher will link the students’ replies to the last question and 
he/she will explain that they have the opportunity to design a travel guide, but in this case with the 
objective of saving money when travelling.  The teacher will explain the procedure that it is going 
to be followed and he/she will tell the students that they will have to do a final task consisting on 
an oral presentation of the guide they are going to design. Then the teacher will encourage the 
students to share their ideas on how to plan a trip. “Imagine that you have the chance to create a 
guide to travel, it will need to contain tips to travel on the cheap”, “I am going to divide you in 
groups of four to do the project”, “Do you know the stages to follow when planning a trip abroad?” 
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- Task / Timing: 25 minutes 
 
● Activity 3: Reading comprehension 
- The teacher will bring to the class three different texts about how to plan a short holiday. (see 
Appendix 1 for the texts). The texts will be different in complexity, so difficult texts will be 
assigned to groups with higher English level and easier texts will be assigned to groups with lower 
English level. Students are not told that the texts are different. 
- Students will read the text assigned to their group and they will do the activities in groups.  
 
Teacher talk for Activity 3: The teacher will move to the central task of the session. He/she will 
give each group a text about how to plan a short holiday trip. The teacher will explain to the 
students that they have to read the text in their groups, and he/she will encourage them to identify 
vocabulary and expressions that can be useful for their final task. Then the teacher will remind the 
students that the texts contain different activities and they have to do them in their groups. “You 
are going to read a text about how to plan a holiday”, “Read them aloud in your groups and then 
do the activities”, “Take into account that there are some expressions that may be useful for your 
project”. 
 
- Post-task / Timing: 15 minutes 
 
● Activity 4: Brief oral presentation 
- The students are required to prepare a short oral presentation (3 minutes) on the text they have 
worked on during the session.  
 
Teacher talk for Activity 4: The teacher will move now to the post-task. He/she will explain the 
students that they have to prepare a brief oral presentation about the text they have read within 
their group, focusing on the most important aspects to bear in mind when you are planning a trip. 
“Now you have five minutes to prepare a short oral presentation about the text you have read”, 
“In your presentation you should focus on the most important aspects to take into account when 
you are planning a trip”. 
 
Assessment and feedback 
 
- The exercises carried out by the students in the different activities will be corrected in 
class. The teacher will ask for volunteers to correct the exercises. Students will have to 
raise their hands to answer.  
- The teacher will comment on the possible mistakes that the students make during their 
oral presentations after hearing all the groups’ presentations.  
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Lesson Plan 2: Overview 
Grade: 4th ESO Number of students: 20 Length:  55 minutes 
 
Objectives 
● To present audiovisual texts dealing with holiday planning when travelling on a budget. 
● To learn how to use modal verbs in order to give advice and tips when travelling abroad 
on the cheap.  
● To produce correct and short oral messages and small talks about the grammar topic of 
the session (modal verbs).   
 
Expected Learning outcomes 
     At the end of the session students will be able to: 
● Use modal verbs and identify them in audiovisual texts about holiday planning and tips 
when travelling.  
● Understand audiovisual texts (videos) dealing with tips when travelling on the cheap. 
● Produce short conversations and discussions about the use of modal verbs in English 
 
Activities 
 
- Pre-task / Timing: 5 minutes 
 
● Activity 1. Warm-up 
- The teacher asks the students if they have any doubts regarding vocabulary about the texts they 
worked on the previous day. He/she asks them to write a short list with the vocabulary and 
expressions they saw the previous day in class. The teacher makes students aware that it can be 
really useful for the final task they are required to do at the end of the unit.  
 
Teacher talk for Activity 1: The teacher will begin the session by asking the students if they have 
any vocabulary doubts about the activities they did the day before. “Do you have any doubts about 
the vocabulary and expressions about holiday planning we saw yesterday?”. Then, he/she 
explains the students’ doubts if there are any. Next, the teacher tells the students to make a short 
list with the vocabulary and expressions they remember from the previous class. ‘Now, you have 
to make a three-minute** list in which you should write the words and expressions related to 
holiday planning that you remember from yesterday’s class”. Then teacher will tell students that 
this list can be very useful for their final task. “Please, remember that this list can be very useful 
for you in the future, when you will have to do the final task”. 
 
- Task / Timing: 40 minutes (Grammar activity, 30’ + Video activity 10’) 
 
● Activity 2. Grammar Activity 
 
- The teacher plays a short clip of the video (2’26” – 3’09”) ‘Travel Tips: How to travel for FREE’ 
available in YouTube (See Appendix 2 for the link of the video). This video is the second part of 
the video that the students will be working on during this session. The clip contains several modal 
verbs that the girl uses in order to give advice and tips when travelling abroad on the cheap.  
- The teacher will ask the students what kind of grammar the girl uses. Students’ answer will be 
modal verbs.  
- The teacher will then assign to each group a type of modal verb (ability, permission, possibility, 
advice and obligation and prohibition) creating five groups of experts (Jigsaw technique). Each 
group will work on the characteristics and use of the type of modal verbs they have been assigned. 
After the group of experts’ discussion the teacher will give each group a handout containing the 
infographic with the characteristics and uses of the type of modal verbs they have been assigned. 
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This could be considered as a kind of reward to the students because they have thought about the 
grammar points of the lesson (See Appendix 2 for the infographics). 
- The teacher creates different groups now in which there are members of all the previous groups 
of experts, so that each new group contains a member that has worked on a different type of modal 
verb. Each student explains to the rest of the group’s members the characteristics and use of the 
type of modal verbs they are experts on.  
- The students go back to their groups of experts and they comment on the characteristics and 
usage of all the types of modal verbs.  
- Inductive approach to grammar is used.  
 
Teacher talk for Activity 2: The teacher will move now to the grammar teaching of the session. 
He/she will play the short video and will ask the students what kind of grammar the girl uses, 
“What kind of grammar does she use?”, “Well done, modal verbs!”. Then the teacher will carry 
on with the Jigsaw technique explained above, “Now you are going to work in groups of experts, 
I want you to think about the characteristics and use of the modal verb’s type you have assigned”, 
“In this new group explain to your classmates the characteristics and use of the modal verb you 
were assigned in the groups of experts”, “Now in your group of experts comment on the different 
characteristics and usage of all the different types of modal verbs”. 
 
● Activity 3: Video (Part 1) 
- The teacher tells the students that they are going to watch a video entitled: ‘How to Budget Travel 
Part 1’ available in YouTube (See Appendix 2 for the link and exercise 1). The teacher asks the 
students to take notes focusing on the modal verbs that the video contains while they are watching 
it. After they have watched the video they share their notes on modal verbs with the rest of the 
group’s members.  
 
Teacher talk for Activity 3: The teacher will tell students that as the final part of the lesson, they 
are going to watch a video called ‘How to Budget Travel’, which is about tips on how to travel on 
the cheap. It is not said to them that this is the first part of the video as they will do a later activity 
with the second part. “Now, you are going to watch a video that contains useful tips to save money 
when travelling.” The teacher will also ask students to notice when and how modal verbs are used 
and to take notes during the video. “Pay attention to how modal verbs are used in the video and 
take notes while watching it”, “Comment on the use of modal verbs with your group”. 
 
- Post-task / Timing: 10 minutes 
 
● Activity 4: Teach-Okay 
- The teacher divides the students into pairs (Student 1 and Student 2). He/she will explain the 
students what this technique consists on. ‘Teach-Okay’ will be focused on the grammatical aspects 
that the students learnt during the session. 
 
Teacher talk for Activity 4: The teacher will put the students in pairs, and he/she will tell them 
to number themselves (1/2). Then the teacher will clap two times and say “Teach”. The students 
will have to clap two times and reply “Okay”. Students will turn to each other (in their 
pairs/shoulder partners) and tell to their classmate what they have learnt about the use of modal 
verbs in English during the session. 
Assessment and feedback 
 
- Students give feedback to each other concerning the use of modal verbs in English. They 
will also receive feedback by means of the infographics given by the teacher. If they have 
any doubts they will be solved by the teacher.  
- Students give feedback to each other on the comments about the modal verbs that appear 
in the first part of the video watched during this session.  
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- Teach-Okay. 
 
Evaluation of teaching and learning process 
The learning process of the students will be evaluated by means of the Whole Brain teaching 
routine ‘Teach-Okay’. 
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Lesson Plan 3: Overview 
Grade: 4th ESO Number of students: 20 Length:  55 minutes 
 
Objectives 
● To acquire vocabulary about the different types of accommodation when travelling 
abroad. 
● To present useful vocabulary about the topic. 
● To present some important tips to take into account when travelling on a budget 
● To establish face to face communication about the topic both within their groups and 
with the rest of the class and the teacher.  
Expected Learning outcomes 
 
     At the end of the session students will be able to: 
● Use accommodation vocabulary to decide where to stay when going on holidays. 
● Identify useful vocabulary from the texts, both oral and written, given to use in their final 
project. 
● Understand audiovisual texts dealing with the tips when travelling on the cheap. 
● Have short conversations about holiday planning vocabulary and tips to take into account 
when going on holidays. 
 
Activities 
 
- Pre-task / Timing: 15 minutes 
 
● Activity 1. Warm-up 
 
- The teacher asks the students if they have any doubts about the grammatical features viewed in 
the last session (modal verbs). If there is any doubt the teacher will try to solve it.  
- The teacher asks the students to remember and say any of the tips that the video viewed in the 
last session mentioned. The students raise their hands to give their opinions on the topic. 
- The teacher asks the students to think about their own tips within their project groups. Then 
he/she will ask them to share their new tips with the rest of the class. 
- The teacher will ask the students what kind of vocabulary and expressions do they know about 
the topic (planning holidays/travelling on the cheap). Then he/she will explain them that the aim 
of the class is to acquire new vocabulary related to the topic.  
Teacher talk for Activity 1: The teacher will open the class by asking the students if they have 
any doubts regarding the use of modal verbs in English. If they have any doubts the teacher will 
ask the students to comment them and he/she will solve them to make sure that they all know how 
to use modal verbs in their final project (guide and oral presentation). “Do you have any doubts 
about the modal verbs we saw in the last class?”, “Remember that you have to use modal verbs in 
your presentation”. 
The teacher will now recall the students’ attention towards the video they saw in the previous 
session. He/she will encourage the students to share any of the tips they found more interesting, 
remembering that they have to raise their hands to give an answer. Then the teacher will ask the 
students to work in their groups and think about their own tips encouraging them to share their 
notes with the rest of the classmates arguing that it can be a good experience because they can 
listen to tips they didn’t think about and because they can help other students with their own ideas. 
“Did you like the video we watched yesterday? What was it about, do you remember?”, “Tell me 
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some of the tips that called your attention”, “Now in groups I want you to find new tips that can 
be useful for your projects” 
In order to put an end to the warm-up the teacher will move now to the words and expressions the 
students need to use in their final projects. He/she will ask the students if they can tell some 
important words that can be useful for their guide (accommodation, etc.). After hearing the 
students’ ideas the teacher will tell them that they are going to do a series of activities in order to 
acquire useful vocabulary for their projects. “We are talking all the time about holiday planning 
and travelling on the cheap, what kind of vocabulary are you going to use?”, “Can you tell me 
any useful words for your projects?”, “If you are not sure about the kind of vocabulary you are 
going to use I hope after this class you can have a clearer idea” 
 
- Task 1 / Timing: 15 minutes 
 
● Activity 2. Vocabulary (Reading + Matching) 
- The teacher will ask the students about the types of accommodation they know. He/she will tell 
the students to think which is the cheapest and the most expensive accommodation place. Then 
he/she will ask the students about their favourite accommodation place. After this introduction the 
teacher will ask the students to read the text (See Appendix 3 for the text). 
- After reading the text the teacher the students will be required to do the matching activity. They 
will have to match accommodation words with their definition. (See Appendix 3 for the matching 
activity). 
Teacher talk for Activity 2: The teacher will now move to the vocabulary activity. He/she will 
request the students to think about the kind of accommodation places they know, thinking about 
the cheapest and the most expensive one. He/she will ask students to read Exercise 1 and talk 
about the questions proposed. Then the teacher will call the students’ attention towards the text on 
accommodation, asking them to read it. The teacher will tell the students that they are going to 
carry out these activities in their groups but individually. Once the students have read the text the 
teacher will ask them to do the matching activity that appears in the handout, explaining the 
students that they have to match each of the words that appear in the right column with the 
definitions that appear in the left and reminding them that all the words are present in the text. “I 
want you to think about possible accommodation places when you go on holidays. Which one is 
the cheapest? and the most expensive?”, “Now read the text and pay attention to the words that 
refer to accommodation”, “Now I want you to match the words in the right with the definitions in 
the left”. 
● Activity 3: Vocabulary (Gap- filling) 
- The teacher will point now to the gap-filling activity (See Appendix 3 for the activity). The 
students will have to fill in the gaps with some of the words that appear in the text.  
 
Teacher talk for Activity 3: The teacher will move now to Exercise 2 in the handout. He/she will 
explain the students that they need to fill the gaps of the sentences that appear in the exercise with 
the words from the box. The teacher will remind them again that they must do this activity 
individually. “Now read exercise 2, you have to fill in the gaps with a suitable word from the box”. 
Comment: Students will do these two activities in their groups but individually. 
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- Task 2 / Timing: 15 minutes 
● Activity 4: Video (Repetition of Part 1) 
- The teacher tells the students that they are going to watch again the video they watched in the 
previous session entitled: ‘How to Budget Travel Part 1’ available in YouTube (See Appendix 3 
for the link and exercises). The teacher asks the students to take notes while watching it because 
they will have to do an exercise after the video. 
- The teacher will ask the students to comment their answers in their groups.  
- The teacher will correct the Exercise 4 (See Appendix 3). He/she will ask for volunteers. Students 
will share their ideas with the rest of the class.  
 
Teacher talk for Activity 4: The teacher will tell the students that they are going to watch the 
first part of the video again. “Do you remember the video we watched yesterday? we are going to 
watch it again”. The teacher will encourage the students to take notes about the vocabulary that 
appears in the video and then he/she will ask the students to do the Exercise 4 consisting on filling 
a table with vocabulary and expressions from the video and also with their own vocabulary. “Take 
notes while watching the video, focus on the vocabulary”, “Now fill in the chart with vocabulary 
from the video and with your own vocabulary and expressions about the topic”. 
 
 
- Post-Task / Timing: 10 minutes 
 
● Activity 5: One-minute paper 
- Students will take a one-minute paper at the end of the lesson. They will have to write their 
names on a separate sheet of paper. The students will be requested to answer the following 
questions:  
1. What are the most relevant aspects of the session in your opinion? 
2. What are the least relevant aspects of the session in your opinion? 
3. In your opinion, what is the most important aspect that you have learnt during this session? 
 
Teacher Talk for Activity 5: The teacher will tell the students that they are going to do a one-
minute paper. The teacher will explain them what a one-minute paper is. He/she will ask the 
students to write their names on a sheet of paper and to answer the questions mentioned above. 
“Put your names on a separate sheet of paper”, “Individually, answer the following questions...” 
Assessment and feedback 
- The teacher will correct the activities once the students have finished. The teacher will ask for 
volunteers (raising hands) to correct all the exercises. 
- Students fill in the chart related to the video individually. Then they share their answers within 
their group giving feedback to each other and then they share their ideas with the rest of the class, 
giving and receiving feedback to and from the rest of the groups. 
- One-minute paper 
 
Evaluation of teaching and learning process 
The learning process of the students will be evaluated by means of  doing a one-minute paper 
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Lesson Plan 4: Overview 
Grade: 4th ESO Number of students: 20 Length:  55 minutes 
Objective 
 
● To make visual representations without using words. 
● To present audiovisual texts dealing with tips when travelling on a budget. 
● To establish face to face communication about the topic both within their groups and 
with the rest of the class and the teacher.  
 
Expected Learning outcomes 
 
     At the end of the session students will be able to: 
● To perform visual representations about audiovisual texts without using words. 
● To understand audiovisual texts dealing with tips when travelling on the cheap. 
● To have small chats about the topic during face to face interaction.  
● To perform a role-play giving and asking for advice when travelling on the cheap. 
Activities 
 
- Pre-task / Timing: 15 minutes 
 
● Activity 1. Warm-up 
- The teacher will ask the students if they think the video they watched in the previous session 
has a second part. Students will share their ideas with the class. They will have to perform a 
visual representation of how they think the video will continue without using words.  
- The teacher gives the students five minutes to prepare their representation within their groups. 
He/she tells the students they can move around the class, draw pictures on the blackboard, 
perform mimics, etc.  
 
Teacher talk for Activity 1: The teacher opens the class recalling the students’ attention 
towards the video they watched in the previous lesson. He/she asks the students if they think it 
has a second part. “Do you think that the video we watched in the previous session has a second 
part?” Then the teacher will request the students to make a visual representation on how they 
imagine that the second part of the video will deal with. “Imagine that it has a second part, I 
want you to make a visual representation of it, but you can’t use words!” 
 
 
- Task / Timing: 20 minutes 
 
● Activity 2: Video (Part 2) 
- The teacher will play the second part of the video and he/she will ask the students to take 
notes within their groups while watching it.  
- The teacher will call the students’ attention towards Exercise 1 (See Appendix 4 for the 
exercise and the link of the video). The students will have to answer the questions that appear 
in the exercise and they will have to comment their answers in their groups. The teacher gives 
some time to the students to comment the video within their groups, letting them know that 
they can use some of the tips that appear in both videos to make their guide. After that the 
teacher will encourage the groups to share their comments with the rest of the class. 
-Then the students contrast the opinions and ideas they had about the second part of the video 
before watching it with the actual video they have just watched. The teacher asks for volunteers 
to comment on the possible similarities and differences. Students share their ideas with the rest 
of the class raising their hands before answering the teacher’s questions.  
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Teacher talk for Activity 2: The teacher will let the students now that actually there is a second 
part of the video. “Do you think that the video has a second part?”, “What kind of tips would 
you include in a hypothetical second part?”. Then the teacher will play the second part of the 
video, telling the students that they have to take note of the tips they find more interesting while 
watching it. “Actually the video has a second part, do you want to watch it?”, “Take notes about 
the tips you find more interesting”. 
After having played the video the teacher will tell the students to focus on Exercise 1 in the 
handout. The students will have to answer the questions of the exercise and they will comment 
their replies within their groups. The teacher will tell them that they can use any of the tips that 
they’ve noted down in their final project. After the teacher will ask the groups to choose a 
representative in order to share the group’s impressions with the rest of the class. “Now I want 
you to comment the video in your groups using the questions in exercise 3”, “Remember that 
you can use any of the tips that appear in the two videos to do your guide”, “Now we are going 
to comment the group’s impressions. Please choose a representative and share your ideas”.  
The teacher asks the students to contrast their previous ideas about the second part of the video 
with the ideas that are presented in the video itself. “Contrast your previous ideas with the tips 
and facts that the video presents”, “Have you found any coincidence with the video?” “Who 
wants to share their own ideas with the class?” 
 
- Post-task / Timing: 20 minutes 
 
● Activity 4: Role Play 
- The teacher tells the students that they are going to perform a role-play (Exercise 2 in the 
appendix). The teacher divides the students in random pairs by using Stand Up, Hand Up, Pair 
Up strategy. The teacher reminds the students how it works. 
- The teacher explains the students the role-play activity (See Appendix 4 for the exercise).  
- The students prepare the role-play in their pairs, and then they perform it.  
- A random pair comes to the front of the class and repeats the performance.  
 
Teacher talk for Activity 4: The teacher will tell students they are going to perform a role-
play. “Now we are going to do a role-play activity”, “Do you remember Stand Up, Hand Up, 
Pair Up? Let’s use this strategy to form the pairs”, “One of you will be student A and the other 
one will be student B”, “follow the instructions on the cards and perform the role-play”, “any 
volunteers to repeat the performance in front of the class”. 
 
 
● Activity 5: Homework  
- The teacher will give the students both, the two rubrics (See Appendix 0 for the rubrics) to 
assess their oral presentations and guides and the template (See Appendix 4 for the template / 
one template for each group) the students need to fill in before starting to write their guide. 
- The teacher asks the students to divide the parts of the template within their groups, so that 
each member of the group will be working in one aspect of the template.  (All the members of 
the group search for information about the last point of the template ‘On your own’). 
- The teacher asks the students to read the rubrics at home, so that they know how they are 
going to be assessed. 
- The teacher asks the students to search for information at home in order to fill in their template, 
reminding them that each member of the group has to search information for one aspect.  
 - The teacher asks the students to search for pictures and bring them to the next session. 
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Teacher talk for activity 5: “I am giving you the rubrics to assess your presentation and guide, 
and also the template to fill in before writing the guide”, “read the rubrics at home and let me 
know if you have any doubts in the next session”, “Search  for information at home in order to 
fill in your template”, “Bring some pictures you want to include in the guide for the next 
session”. 
Assessment and feedback 
- The exercise related to the video carried out by the students will be commented in class. 
Students will give feedback to each other while commenting the video within their 
groups. The teacher will ask for volunteers to share their group’s ideas, giving feedback 
to the students who answer. Students will have to raise their hands to answer.  
- The students will give feedback to each other while performing the role-play. Then the 
teacher will choose a pair to perform the role-play in front of the class, giving feedback 
to them. Students will also give feedback to this pair.  
Homework 
- Read the rubrics at home.  
- Search for information about the aspect of the template chosen in order to fill it in in 
the next session. 
- Search for pictures they want to include in their guide and bring them to the next 
session. 
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Lesson Plan 5: Overview 
Grade: 4th ESO Number of students: 20 Length:  55 minutes 
 
Objectives 
 
● To present the structure and contents of guides dealing with tips to take into account 
when travelling. 
● To introduce peer assessment techniques. 
● To peer-revise their written drafts and edit them in order to create the final guide.  
 
Expected Learning outcomes 
     At the end of the session students will be able to: 
● Write a guide containing useful tips to take into account when travelling on the cheap.  
● Structure their written guides following the conventions given by the teacher. 
● Assess their peers’ written composition objectively, correcting the mistakes that the 
written compositions may have.  
 
Activities 
 
- Pre-task / Timing: 10 minutes 
 
● Activity 1. Warm-up 
- The teacher asks the students to share the information about each of the guide’s facts within 
their group.  
- The students fill in the five aspects of the template with the information they found at home 
and with all the ideas they have generated during the previous sessions. 
 
Teacher talk for Activity 1:  “Sit down in your groups, share with your group mates the 
information you found and fill in the template using that information”, “Remember that you can 
use any of the information and tips viewed in the last sessions for your guide” 
 
 
- Task (Writing process) / Total timing: 45 minutes 
 
● Activity 2: Structuring (Timing: 5 minutes) 
- The teacher will explain the students how to structure the guide. The teacher will tell the 
students that the guide should be structured in a coherent way, using paragraphs and the 
adequate linkers they have already seen in previous Learning Units (each of the aspects that the 
template contains should be transformed into a different paragraph written with the tips that the 
students have selected for their guide). The teacher will remind the students to use modal verbs, 
both in the guide and in the oral presentation). He/she will also remind the students that guides 
contain pictures in order to help the reader and make the text more visual. Students should 
include the pictures they brought to class in their guide. Students will be told that all the ideas 
viewed along the Learning Unit can be useful and should be taken into consideration when 
writing their guide.  
 
Teacher talk for Activity 2: “Today you are going to write the final guide with tips to travel 
on the cheap”, “What do you think that guides look like?”, “Your guide should include pictures 
to make the text more attractive and it should be structured into different paragraphs”, “Please, 
make coherent paragraphs using the linkers you know. Each point of the template should be 
transformed in one paragraph”, “Use modal verbs to give the tips you want to include in your 
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guide”, “Remember that everything that we have seen in this Learning Unit can be useful for 
your final guide”. 
 
● Activity 3: Drafting (Timing: 15 minutes) 
- Once the teacher has explained the structure of the guide students will gather into their groups 
of works to start writing the draft from the ideas they wrote down in the template, taking also 
into account all that has been seen during the Learning Unit.  
- The teacher will ask the students to use different colours when writing their group’s draft. 
Ideally each student will write about the aspect of the template that he/she has prepared at home. 
 
Teacher talk for Activity 3: “Now I want you to work on your drafts. In your groups start 
writing the first draft”, “Take the ideas you included in the template and form coherent 
paragraphs”, “Use any of the previous ideas and tips that we have seen in the previous 
sessions”. “Use different pen colours to write your draft, so I can see that each one of you has 
participated in the project”. 
 
● Activity 4: Revising and editing (Timing: 15 minutes) 
- The teacher will ask the groups to give him/her the draft they have written. Then the teacher 
will give to each group a draft they have not written.  
- The teacher will tell the students that they have to correct the draft given cooperatively in their 
group work.  One member of the group reads the draft aloud and then the group corrects the 
possible mistakes it may contain.  
- The teacher collects the drafts with the corrections made by the groups and gives them to the 
corresponding groups.  
- The groups edit their drafts taking into account the corrections made by their peers.  
 
Teacher talk for Activity 4: “Give me your drafts so I can give them to a different group that 
is going to revise it”, “I have just given you a draft written by another group, I want you to 
revise them and comment on the possible mistakes it may have”, “One member of the group is 
going to read the text and then you will correct the possible mistakes”, “Give me the drafts 
back, so I can give them to their owners”, “Edit your draft with the corrections made by your 
classmates”. 
 
● Activity 5: Creating the final guide (Timing: 10 minutes) 
- The teacher will bring to class different poster boards and he/she will give one to each group.  
- The teacher will ask the groups to write their final guides on the poster boards using the 
paragraphs they wrote in the draft (the paragraphs have been corrected by peers), maintaining 
the different pen colours. He/she will also tell the students to glue the pictures to the poster 
board to create the final guide.  
 
Teacher talk for Activity 5: “I brought some poster boards to write your guide on them”, 
“Write your paragraphs and remember to use the same pen colour you used when writing the 
draft”, “Add the pictures you brought to create the final guide”. 
Assessment and feedback 
- Peer assessment is introduced, as the students will correct a different draft from the one 
they wrote within their group. Students give feedback to each other by means of the 
corrections made in the drafts.  
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Lesson Plan 6: Overview 
Grade: 4th ESO Number of students: 20 Length:  55 minutes 
 
Objectives 
● To produce correct oral messages about the different tips to take into account when 
travelling on a budget.  
● To assess oral presentations of peers by means of a rubric.  
 
Expected Learning outcomes 
     At the end of the session students will be able to: 
● Carry out an oral presentation about the guide, focusing on its most important aspects 
to bear in mind when travelling on the cheap.  
● Assess their classmates’ oral presentations objectively using a rubric.  
Activities - Timing: 55 minutes 
 
● Activity: Rehearsal ( 5 minutes)  
The teacher will give the students five minutes to practise their oral presentation within their 
groups of work.  
 
Teacher talk for rehearsal: “You are going to have five minutes to practise your oral 
presentation”, “Make the most of it!” 
 
● Activity: Oral presentations 
In this session groups will present their guides making oral presentations. Each group will have 
ten minutes to talk and to present their guide to the rest of the class. The teacher will remind 
the students that the oral presentations will be recorded.  
 
After the presentations the students will put all the guides together to make the wall.  
 
Teacher talk for oral presentations: “As you know today it’s time for the oral presentations”, 
“Remember that you have ten minutes to present your guide to the rest of the class”.  
“I’m giving you a rubric to assess your classmates’ presentations, you have to evaluate the 
group as a whole”, “I am going to record all the presentations”. 
 
Assessment and feedback 
- Students will be given a rubric 1 (See Appendix 0) to assess the oral presentations of the other 
groups. 
- The teacher uses the same rubric to evaluate the oral presentation of each group. In both cases 
the rubrics are used to assess the group’s performance, not the individual participation of each 
person in the group. 
- The teacher uses rubric 2 (See Appendix 0) to assess each of the guides made by the groups. 
Homework 
The teacher will ask the students to prepare the QR-Codes corresponding to the recording of 
each oral presentation made by the teacher. (Students are expected to know how QR-Codes are 
made, as they have used this procedure in previous Learning Units). Students will be told that 
the QR-Codes will be added to the wall made with the guides.  
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CONCLUSIONS  
As mentioned in the introduction this Learning Unit is sequenced following a Task Based 
Approach. The whole Learning Unit is oriented towards the fulfilment of a final task, 
with a clear communicative purpose. It deals with the topic of holiday planning and how 
to save money when travelling. Precisely this could be one of the biggest strengths of the 
Unit. Nowadays travelling can be considered as a common interest among people, 
especially among teenagers and youngsters. The current economic situation is forcing us 
to find new ways to save money while travelling. Expenses need to be taken into 
consideration, and it is interesting to make students think about the possible tips that may 
be useful to follow when travelling on the cheap. The Learning Unit will be implemented 
right before Easter holidays, which can be considered as a clear asset. Students will have 
the opportunity to use some of the information presented in the Unit to plan their future 
holidays reducing the costs of the expenses.  
 The fact that the Learning Unit is designed towards a final task could also be 
considered as a strength. All the sessions have a common thread oriented to the 
achievement of the final task. This will reinforce the students’ attitude during the previous 
sessions, as each lesson will contain useful and helpful information to add in their final 
task, keeping their motivation and interest high. In addition cooperative learning will be 
introduced along the whole unit, allowing the students to share their opinions and ideas 
and making them learn from each other.  
 Authentic materials are included in the Learning Unit. Students may find these 
kinds of materials more interesting and challenging than others. It may be easier for 
students to assimilate information coming from these kind of materials as they will 
probably deal with their interests, even more when the topic developed in the Unit gives 
them real information and notions to save money when travelling. The fact that the 
students have participated in exchange programmes coordinated by the school as well as 
their experience travelling both with their family and friends makes the topic even more 
interesting and appealing.  
 The process of designing this Learning Unit has helped us to learn how to structure 
and introduce different lesson plans within a Unit. During the semester different lesson 
plans have been designed, but they were isolated. This time a whole Learning Unit has 
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been designed, consisted on six lesson plans that have been integrated into it following a 
logical sequence. As the Unit is oriented to the fulfilment of a final task we have learnt 
how to structure it in order to follow a coherent sequence of events with the purpose of 
making students aware that all the activities done in class will be useful for the final task 
itself. We have also learnt to use ICTs and to implement them in the Secondary Education 
classroom (QR-Codes and infographics). 
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APPENDIXES  
Appendix 0 - Rubrics 
RUBRIC 1: Rubric to assess the groups’ oral presentations. Both peer-assessment and 
assessment by the teacher.  
 
CATEGORY 4 3 2 1 SCORE 
Content The group shows 
a full 
understanding of 
the topic. 
Contents are 
perfectly 
organised and 
structured. 
The group shows 
a good 
understanding of 
the topic. 
Contents are well 
organised and 
structured. 
The group shows 
a good 
understanding of 
parts of the topic. 
Contents are 
poorly organised 
and structured. 
The group does 
not seem to 
understand the 
topic very well. 
Contents are not 
organised and 
they are not well 
structured. 
 
Enthusiasm The members of 
the group use 
facial expressions 
and body 
language to 
generate a strong 
interest and 
enthusiasm about 
the topic in 
others. 
The members of 
the group use 
facial expressions 
and body 
language 
sometimes to 
generate a strong 
interest and 
enthusiasm about 
the topic in 
others. 
The members of 
the group use 
facial expressions 
and body 
language are used 
to try to generate 
enthusiasm, but 
seem somewhat 
faked. 
The members of 
the group make 
very little use of 
facial expressions 
or body language. 
They do not 
generate much 
interest in the 
topic being 
presented. 
 
Time-Limit The oral 
presentations 
sticks to the time 
given (10 
minutes) 
The oral 
presentation is 
one or two 
minutes 
longer/shorter 
The oral 
presentation is 
five minutes 
longer/shorter. 
The oral 
presentation does 
not stick to the 
time given. (more 
than five minutes 
longer/shorter) 
 
Vocabulary The group uses 
appropriate 
vocabulary for 
the audience. The 
group uses plenty 
of the words 
viewed during 
the previous 
sessions. 
The group uses 
vocabulary 
appropriate for 
the audience, but 
only some words 
among the ones 
viewed in the 
previous 
sessions. 
Vocabulary is not 
as appropriate as 
it should be. The 
group makes a 
slightly use of the 
vocabulary and 
expressions 
viewed during the 
previous sessions. 
The group does 
not use 
appropriate 
vocabulary. The 
group makes no 
use of the words 
and expressions 
viewed during the 
previous sessions 
 
Oral Skills Speaks clearly 
and distinctly all 
(100-80%) the 
time, and 
mispronounces 
no words. 
Speaks clearly 
and distinctly 
most (80-60%) of 
the time, but 
mispronounces a 
few words. 
Speaks clearly 
and distinctly 
some ( 60-40%) 
of the time. 
Mispronounces 
some words. 
Often mumbles 
or can not be 
understood. 
Mispronounces 
lots of words. 
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RUBRIC 2: Rubric to assess the groups’ guides. Teacher’s assessment only. 
 
 
 
 
 
 
 
CATEGORY 4 3 2 1 SCORE 
Content The content of 
the guide relates 
to the topic. Lots 
of useful tips to 
save money when 
travelling are 
included. 
The content of 
the guide relates 
to the topic. 
Several tips are 
included in the 
guide. 
The content of 
the guide 
somehow relates 
to the topic. 
Some tips are 
included in the 
guide. 
The content of 
the guide does 
not relate to the 
topic. No tips to 
save money when 
travelling are 
included 
 
Structure Each section in 
the guide has a 
clear beginning, 
middle, and end. 
Sections are 
perfectly 
structured in 
paragraphs. 
Almost all 
sections of the 
guide have a 
clear beginning, 
middle and end. 
Sections are well 
structured in 
paragraphs. 
Some sections of 
the guide have a 
clear beginning, 
middle and end. 
Some paragraphs 
are made to 
structure the 
guide. 
Sections of the 
guide are not 
organised. No 
paragraphs are 
used to separate 
ideas. 
 
Grammar There are no 
grammatical 
mistakes in the 
guide. 
There are few 
grammatical 
mistakes in the 
guide. 
There are some 
grammatical 
mistakes in the 
guide. 
There are a lot of 
grammatical 
mistakes in the 
guide. 
 
Spelling The guide does 
not present any 
spelling mistake. 
The guide 
presents few 
spelling mistakes. 
The guide 
presents some 
spelling mistakes 
The guide 
includes lots of 
spelling mistakes. 
 
Attractiveness 
& Organization 
The guide is 
exceptionally 
attractive. 
Pictures are 
included and the 
information is 
clearly organised. 
The guide is 
attractive. Some 
pictures are 
included and it 
contains well-
organised 
information. 
The guide only 
contains one or 
two pictures, and 
the information is 
not as well-
organised as it 
should be. 
The guide does 
not contain 
pictures. It is not 
attractive and 
information is not 
well-organised. 
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Appendix 1 – Lesson Plan 1 
TEXT 1: Planning a holiday really takes it out of us: How to organise trips away 
now takes longer than the break itself. 
Holiday makers spend more time planning and researching their break away than they do 
actually enjoying it, research has revealed. Brits spend a total of 18 days planning their 
whole holiday - but just six days away having fun.  
 Researchers found the average person will book a 10 night break abroad, with 
many booking breaks up to 12 months in advance. But the first two days of the holiday 
are spent trying to relax and unwind, while the last two days are filled with dread over 
work they'll be returning to. 
 Amy Patel, of Teletext Holidays, said: 'The Internet has opened up a travel 
window to the world, but it sometimes feels like information overloads. 'It's clear that in 
searching for the perfect break, Brits are stressing themselves out spending longer 
planning than they do actually enjoying the holiday'. 'We want consumers to enjoy the 
Pre-Holiday build up and get excited about the holiday; after all, relaxing as soon as you 
step off the plane is what it's all about.' 
 The study also found people will take 14 days to choose their final holiday 
destination. On top of that, they then spend just over 13 hours researching the 
accommodation, and 11 hours sorting out all the transport from the flights to car hire. 
 A further 11 hours are spent shopping for the trip, while nine hours are dedicated 
to washing and ironing the clothes, and eight hours are spent on trips to the hair and 
tanning salons. And Brits spend another two whole days packing the suitcase before 
finally jetting off to sunnier climes. Flight delays, lost luggage and bad weather are just 
some of the things which Brits worry about while on holiday. The prospect of getting lost 
also leads to unwanted anxiety abroad. 
 A fifth per cent of couples admit they always argue on holiday because they can't 
agree on what to do, and food causes tension because they don't know where and what to 
eat. Many people find it impossible to stop fretting about work on holiday, with 22 per 
cent unable to stop thinking about the work which is mounting in their absence, and one 
in 20 people get fed up with work constantly trying to contact them. 
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 The language barrier, understanding local menus, getting sun burnt, running out 
of money and the children's safety are all cited as reasons why people may not enjoy the 
holiday they have spent so long planning. 
 
Text taken from: <http://www.dailymail.co.uk/news/article-2534814/Planning-holiday-
really-takes-How-organising-trips-away-takes-longer-break-
itself.html#ixzz3aHpPGDpT> Accessed May 21, 2015. 
 
 
Activity 1: Decide whether the following statements are True (T) or False (F). Justify 
your answer quoting information from the text above.  
1. People going on holidays usually spend more time deciding what to do than enjoying 
the vacation period. T / F _________________________________________________ 
______________________________________________________________________
______________________________________________________________________ 
2. In all cases, the first four days of the holidays are spent relaxing. T / F ___________ 
______________________________________________________________________
______________________________________________________________________ 
3. The internet is a useful tool to prepare our holidays, but sometimes there is too much 
information and it can lead to stress and confusion. T / F ________________________ 
______________________________________________________________________
______________________________________________________________________ 
4. One of the goals of Teletext Holidays is to make customers enjoy their holiday period. 
T / F ___________________________________________________________ 
______________________________________________________________________
______________________________________________________________________ 
5. Holiday makers spend eleven hours planning where to stay when going on holidays 
and 13 hours planning how they are going to reach their destination and how to move 
from one place to another once there. T / F ___________________________________ 
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______________________________________________________________________
______________________________________________________________________ 
6. Brits are only worried about flight delays and about losing their luggage when 
travelling. T / F _________________________________________________________ 
______________________________________________________________________
______________________________________________________________________ 
7. Not knowing what to do and what to eat can lead to discussions between couples while 
spending a holiday trip. T / F _________________________________________ 
______________________________________________________________________
______________________________________________________________________ 
8. An extremely high percentage of people can’t stop thinking about their jobs when going 
on holidays. T / F __________________________________________________ 
______________________________________________________________________
______________________________________________________________________ 
9. Not knowing how to speak the language of the country you are travelling to can be 
considered as a reason to not have fun during your trip. T / F _____________________ 
______________________________________________________________________
______________________________________________________________________ 
 
Activity 2. Find words or expressions in the text that mean the same as the following: 
1. Relax, take it easy   __________________ 
2. To anticipate with horror   ___________________ 
3. To fill or load to excess   _________________ 
4. To have fun _______________ 
5. Taking off, flying somewhere   _____________________ 
6. Undesirable, not wanted   _________________ 
7. Stop worrying   ________________ 
8. Annoyed   ________________ 
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Activity 3. In your groups comment your impressions about the text. Take the next 
questions into account: 
1. What do you think that it is more important, to spend time planning the trip or to have 
fun during the same? 
2. Do you agree with the idea that Teletext Holidays present in the text? Why? Why not? 
3. How much time do you consider that it is necessary to dedicate to accommodation 
searching and transportation? 
4. Have you experienced some of the problems that the text mentions when going on 
holidays? (I.e. discussions because you do not know what to do) 
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TEXT 2: Planning a holiday. 
Many people take their main holiday in summer, and although some people choose a last-
minute break, others plan their holiday months in advance. 
 The beginning of the year is a good time for people to start looking at holiday 
brochures. Tour operators (companies that organise holidays) as well as travel agents (the 
people that sell holidays) give lots of information about holiday destinations and types of 
holiday. 
 As well as the traditional two-week beach holiday, you can choose from a range 
of holidays: a cruise (holiday on a ship), an activity holiday (a holiday that involves 
walking, cycling, climbing or other sports), a city break (a weekend or a few days in a 
different city) and so on. A lot of people choose a package holiday, where flights and 
accommodation are included in the price. But many people prefer an independent holiday, 
where they make their own travel arrangements. 
 If you can't travel abroad, you can also choose a staycation – a mix of "vacation" 
(holiday) and "staying at home". This is where you still take a week or two for a break, 
but do fun activities in your own city, region or country. 
 If you travel independently, you will need to book your flights or train tickets. 
Unless you have an onward destination, you will probably book a return journey. Then 
you will need to make a reservation at a hotel, or another place to stay, such as a campsite 
(if you are camping in a tent), or a caravan site (if you are staying in a caravan), or a B&B 
(a bed and breakfast). 
 For all types of foreign holidays, it is essential that you check you have all your 
travel documents. Make sure your passport hasn't expired, and that you have a visa if 
necessary. If you are travelling to some countries, you also need to make sure that all your 
vaccinations (protection against illness) are up to date. For some countries you might need 
a vaccination against hepatitis, or yellow fever, for example. 
 As your departure date gets nearer, you can start to plan the details of your journey. 
Perhaps it will be a good idea to buy a guide book, or a phrase book, if you don't speak 
much of the local language. Some people like to get lots of background information on 
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where they are going, and find out about the places of interest and "must-see" sights. It's 
also fun to make a packing list, so you don't forget any vital clothes or toiletries. 
 It's also a good idea to buy local currency in advance, if your flight gets in in the 
middle of the night, when no banks are open. Most airlines also advise you to take out 
travel insurance just in case your flight is delayed or cancelled, or if you get ill and need 
to be repatriated (sent back to your country). 
 Don't forget to make arrangements for your pets and your house while you're 
away. Put your dog into kennels (a dog hotel), and leave a key with your neighbour just 
in case! Hopefully he will keep an eye on your house while you're on holiday! Finally, 
get to the airport with plenty of time to spare. Nowadays it can take much longer to get 
through security and onto the plane. Have a nice trip and send your neighbour a postcard! 
 
Text taken from: <http://www.english-at-home.com/vocabulary/planning-a-holiday/> 
Accessed May 21, 2015. 
 
 
Activity 1: Decide whether the following statements are True (T) or False (F). Justify 
your answer quoting information from the text above. 
1. Some people plan their holidays in advance and some others plan them right before 
travelling. T / F _________________________________________________________ 
______________________________________________________________________
______________________________________________________________________ 
2.  It is believed that halfway the year is the best period to start planning your holidays. T 
/ F __________________________________________________________________ 
______________________________________________________________________
______________________________________________________________________ 
3. A staycation is a type of holiday in which you travel abroad and you do lots of activities 
in the country you are visiting. T / F _________________________________ 
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______________________________________________________________________
______________________________________________________________________ 
4. If you decide to travel on your won you will have to prepare and plan all you need for 
your holidays (flights, accommodation, etc.). T / F _____________________________ 
______________________________________________________________________
______________________________________________________________________ 
5. The identity card, the passport and the driving license are necessary documents when 
travelling. Check if they are still valid or you need to renew them. T / F _____________ 
______________________________________________________________________
______________________________________________________________________ 
6. There are some countries that may require healthcare issues before travelling or visiting 
them. T / F ______________________________________________________ 
______________________________________________________________________
______________________________________________________________________ 
7. You don’t need to check the local currency of the country you are visiting. You can 
change money once there. T / F _____________________________________________ 
______________________________________________________________________
______________________________________________________________________ 
8. Getting travel insurance is a good idea in case something happens during your holidays. 
T / F___________________________________________________________ 
______________________________________________________________________
______________________________________________________________________ 
9. Housing and job arrangements must be done before going on holidays. T / F _______ 
______________________________________________________________________
______________________________________________________________________ 
 
Activity 2: In your groups comment your impressions about the text. Take the next 
questions into account: 
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1. What do you think is better, to prepare your holidays in advance or to wait until the last 
moment? Why? Share your ideas with your group. 
2. Where do you normally search for information when you want to go on holidays? 
3. Which of the different types of holidays that the texts mentions will you choose? Why? 
4. Have you ever considered a staycation as a holiday plan? In your opinion, what are the 
advantages of this type of holiday? 
5. Do you normally search for information about the place you are visiting? Why? Why 
not? 
6. Do you think that it is a good idea to ask a neighbor to take care of your house when 
you are on holidays? Why? Why not?  
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TEXT 3: Planning a trip but don’t know where to start? 
Do you feel daunted by the prospect of planning your next holiday? Overloaded with 
information, destinations and glossy images? We've compiled a quick guide to help you 
find the right trip for you.  
 You're thinking of taking some time out to take a holiday or to travel, but where 
do you start? With so much exposure to adverts, recommendations from friends and 
brochures it can be a daunting prospect to choose a destination, let alone beginning to 
contemplate what to do while you are there. Maybe that is why so many of us settle for 
an all-inclusive package that takes away the hassle of planning and organizing our trip.  
 But planning a holiday can, and should be a fun part of the holiday. With a few 
tips, everyone should be able to find their ideal trip - whether that is lazing on a beach, 
swimming with dolphins or volunteering. Just follow these few simple steps to find out 
just what is the right holiday for you: 
1. What do you want from your holiday?  
2. Getting the best from traveling companions 
3. What were the highlights of previous holidays in the past?  
 
1. What do you want from your holiday? (beyond having a great time!) 
 Often choosing exactly what to do can be difficult. We can pretty much travel 
anywhere in the world, and do everything from chilling in a villa, to scuba diving in the 
Antarctic. The first question everybody usually asks is where do you want to go? Well, 
we'll get to that but it may be worth thinking about what it is you need and want from 
your holiday first;  
 
Relaxation 
 Think about how you relax; do you like being pampered, doing yoga, reading a 
book, or do you like to get your teeth into something to take your mind off everything?  
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Getting away from it all  
 Do you want to escape into the wilderness or delve into the hustle and bustle of a 
new culture? Remember though, any problems or issues that you want to get away from 
for a while are likely to still be there when you return - so if you want to travel with a free 
mind, it may be wise to deal with these before you go.  
 
Adventure and discovery  
 The relaxation can wait - you want to explore your world, try new things, and get 
a rush!!! Perhaps you’ve always dreamt about climbing Everest or wondered what it’s 
like to live with an African tribe? Why not use your well-earnt holiday to fulfill one of 
those dreams… Whether it’s thrill-seeking or self-discovery, few people have regretted 
making child-hood dreams come true!  
 
Learning something new or making a difference 
 It’s not everyone’s cup of tea to sit in a class-room learning Spanish or getting up 
at 5am to survey beaches during their holiday. However, learning something new or 
volunteering can be a most rewarding form of travel. You’ll gain so much when 
volunteering, whilst also giving something back to the local community or the 
environment. And you can now learn almost any new skill in the stimulating environment 
of a new country and different culture – from languages to cooking, from game ranger 
skills to journalism. Finding out what you want to get out of your holiday is the first very 
important step in planning a holiday and as you can see there are many different things 
that people can look for in a holiday. Beware though, don’t try and tick too may boxes 
but concentrate on one thing at a time. The last thing you want is having to recover from 
your holiday after trying to cram too much in! 
 
2. Getting the best from travelling companions. 
 It is important to think about who you are travelling with (if anyone), and about 
their needs and aspirations. Perhaps you’re going on a journey of self-discovery that you 
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would rather undertake on your own, travelling with a friend and meeting new people, 
enjoying some time away as a couple, or maybe you would like to bring your young 
grand-children along. There are many aspects to a great holiday and these requirements 
are very individual. Try to ensure that the experience is going to be enjoyable for all of 
you by thinking about what type of travel your family/friends enjoy, and discuss with 
them how to meet both your objectives.  
 
3. What were the highlights of previous holidays in the past? 
 Think about the best holiday you have ever had and what it was that made it so 
special. Perhaps it was your travel companions, something you experienced or learned, 
spontaneity, tranquillity or discovering different ways of life. Everyone's different; what 
were your highlights and what makes you happy when on holiday? Remember that you 
are not the same as you were, but what types of experience could you repeat and how?  
 Of course there are always restrictions such as budget, traveling with children or 
flying times which may dictate which country or part of the world you travel to. However, 
having gone through these 3 steps, you should now be ready to search for ideas for your 
holiday with focus – without being seduced or distracted. 
 
 
Text taken from: <http://www.responsibletravel.com/copy/planning-a-trip-but-dont-
know-where-to-start> Accessed May 21, 2015. 
 
 
Activity 1. Find words or expressions in the text that mean the same as the following: 
1. Discouraged, appalled   ________________ 
2. Bright, shinny   ______________ 
3. Problem, difficulty   ________________ 
4. The memorable part of something   _________________ 
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5. Gratified, to have one’s needs served   _________________ 
6. Excitement of something ______________ 
7. Not one’s choice of preference   ____________________ 
8. To compress, to squeeze, to pack   _______________ 
9. Allowance   _____________ 
 
Activity 2. In your groups comment your impressions about the text. Take the next 
questions into account. 
1. Do you believe that the big amount of information that surrounds us about trips and 
holidays is an advantage or a disadvantage? Why? 
2. In your opinion, the process of planning a holiday is funny or boring? Why? Do you 
agree with the text when it says that this process should be funny? 
3. Why do you think it is hard to choose a holiday destination? Have you ever experienced 
this problem? 
4. Do you think that it is a good idea to think about all the things you have to do when 
you come back from your holidays while you are still on vacation? Why? Why not? 
5. What kind of holiday is your ideal one? Share your opinions within your group 
6. Have you ever thought about the possibility of volunteering? Do you think that this 
option is an interesting holiday choice or not? Why? 
7. What do you expect to learn when you travel to a different country? 
8. Do you believe that it is important to think about past trips and holidays to prepare your 
future ones? Why? Why not? 
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Appendix 2 – Lesson Plan 2 
Infographics containing information about modal verbs in English (give one type to each 
group of experts). 
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Infographics designed from: <http://piktochart.com/>. Accessed May 22, 2015. 
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Exercise 1: List the modal verbs that appear in the video and comment them within 
your group.  
  __________________________________ 
  __________________________________ 
  __________________________________ 
  __________________________________ 
  __________________________________ 
  __________________________________ 
  __________________________________ 
  __________________________________ 
  __________________________________  
  __________________________________ 
 
Video - TRAVEL TIPS: How to Budget Travel Part 1: Available at 
<https://www.youtube.com/watch?v=LBINuBe17aY> Accessed May 22, 2015. 
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Appendix 3 – Lesson Plan 3 
Text. Exercise 1: Read the text. Pay attention to the new words that appear in the 
text. Do you know all the accommodation words? Which one is your favourite 
accommodation option? Where would you stay for a weekend holiday? And for a 
longer holiday? Discuss with your partner.  
 
 There are many choices for accommodation when you are on holidays. Most 
people stay in hotels; these can be cheap or expensive, they usually have several floors, 
and they normally have lot of amenities, and although they seem to be the best 
accommodation option for many people there are lots of options apart from hotels!. 
Another choice could be a motel. Motels are like cheap hotels. A motel is a roadside hotel 
for motorists, usually having direct access from each room or chalet to a parking space or 
garage. You can also stay in a bed and breakfast. These are small, quaint and cozy places 
that offer a place to sleep and breakfast in the morning. Often these are run by families or 
individuals, like guesthouses, and they may only have a few rooms. 
 Budget travellers may choose to stay in hostels; these are cheaper than other types 
of accommodation because they offer few amenities. In European cities especially, 
budget hostels are a dime a dozen; you will often see several hostels on the same street. 
Hostels are ideal for young backpackers, who can stay in dorm beds in a room with other 
travelers, for a fraction of the cost of a hotel room. A campsite might be a good idea if 
you want to enjoy nature and spend a calmed and relaxed vacation time.  
 Check if there are vacancies and book your accommodation choice! If you know 
where you are going to sleep you will have plenty of time to go sightseeing around the 
city! 
 
Exercise 2: Match the words (1 to 9) from the text to the correct definition (a to h). 
1. Accommodation    
2. Bed and breakfast 
3. Cozy 
4. Hotel  
5. Hostel  
6. Quaint  
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7. Sightseeing  
8. Vacancy  
9. Campsite 
 
a. Comfortable 
b. An establishment that provides accommodation and usually meals and other 
services for travelers and other paying guests. It may have different stars. 
c. Places to stay (on holidays, for example) 
d. A place used or suitable for camping 
e. charming and cute (and a little old or traditional) 
f. Overnight accommodation that offers breakfast, but usually does not offer other 
meals. 
g. rooms (in a hotel, for example) that are not full 
A cheap place usually for young travelers to stay overnight 
h. to visit interesting places and take pictures (usually when you are on vacation) 
 
Exercise 3: Fill in the blanks with a vocabulary word from the box below. 
 
1. We bought a small, old-fashioned house in a _____________ little village. It is the 
house we’ve always dreamt of.  
2. I don’t think that going to the _______________ is a good idea. My tent is broken and 
I can’t   replace it! 
3. We stayed in a four star ____________ during our Easter holidays. Despite the good 
amenities it was dirty and it didn’t deserve de good comments on the internet.  
4. If you ever want to go to the Olympics, you should book your __________ early. 
Otherwise you won’t have where to stay! 
5. London is full of _____________. Some of them are really nice and placed in the city 
centre. You should book your room in any of them, it is really cheap. 
6.  Several houses in this village offer ________________to the tourists who come here. 
7. My parents like to go _______________ when we go on holidays, but I would rather 
just look at the pictures they take. 
8. That sofa looks really soft and _______________. 
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9. Look! The sign says “____________!” We can stay in that hotel! 
 
 
Text and activities adapted from: 
<http://www.stickyball.net/docs/vocab%20sets/accommodation.pdf> Accessed May 22, 
2015. 
 
Exercise 4. Fill in the table with vocabulary and expressions from the video. Add 
your own vocabulary and expressions about the topic in the corresponding place.  
 Things to do Where to stay Where to eat Other tips 
Vocabulary and 
expressions 
from the video 
    
Your own 
vocabulary and 
expressions 
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Appendix 4 – Lesson plan 4 
Exercise 1. Watch the video. Then answer to the following questions and comment 
them within your group. After that, share your group’s ideas with the rest of the 
class. 
1. In your opinion, which video offers best tips, Part 1 or Part 2? Why? 
2. Do you think that travelling with a credit card is a better option than changing currency 
in all the countries you visit? Why? Why not? 
3. Do you know Skype? What kind of advantages do you think it has over a mobile phone?  
4. Do you know any other apps to communicate with your family and friends when 
travelling at the same time that you save money? 
5. According to Kristen, how can you save money when changing currency in the 
countries you visit? 
6. How can you keep your clothes clean when travelling abroad? 
7. How can you get cheap flights in any of the airline companies’ website?  
8. Which one is most useful tip in your opinion taking into account the two videos? Can 
you think about any other tips? 
 
Exercise 2. Do this exercise in pairs. Decide which member of the pair is going to be 
Student A and which member of the pair is going to be Student B. Read your 
respective card and follow the instructions to prepare the role-play. When you and 
your partner are ready perform the role-play. 
STUDENT A: You are an expert organising cheap trips abroad. You have experienced 
budget travelling several times in your life and you know lots of useful tips to save 
money when travelling abroad. Keep the following points into account: 
 
- Your partner (Student B) wants to travel abroad and he/she wants to travel on 
the cheap. 
- He/she knows nothing about travelling on the cheap. Give him/her some useful 
tips to save money when travelling. 
- Encourage him/her to travel abroad using your tips as a good way to keep 
money at the same time that he/she enjoys the experience of travelling.  
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- Give him advice about accommodation, places to eat and what to visit when 
travelling on a budget. 
STUDENT B: You want to travel abroad, but you have limited money so you do not 
want to spend a lot. You do not have any ideas about travelling on the cheap, as you 
have never travelled abroad, but you know a good friend who is always travelling 
abroad and knows lots of tips to save money when travelling. Take the following points 
into account: 
- Your partner (Student A) is an expert organising trips on the cheap.  
- Ask him for advice on how to save money when travelling. 
- Ask for accommodation information, where to eat and what to visit when you 
travel abroad with a limited budget. 
- Although you have never travelled abroad show interest to your partner, 
listening to the tips he/she gives you and solving any doubt you may have. 
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Appendix 5 – Lesson plan 4 
Template for the guide: 
 
Your guide must include… 
 
Information about: 
 
1. Accomodation  Tips to find cheap accommodation when travelling on the cheap 
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
__________ 
 
2. Flights/Transportation Tips to find cheap flights and tips to save money when 
moving around the city you are visiting. 
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
__________ 
 
3. Where to eat  Where to eat when travelling on a budget. 
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
__________ 
 
4. What to do  Tips to do cheap things when travelling on the cheap (Sightseeing, 
activities, excursions, etc) 
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
__________ 
 
5. On your own  Any other tips that you consider useful to take into account when 
travelling on the cheap. 
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________ 
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Appendix II – Research Project: The Implementation of Cooperative Learning in the 
Teaching of Writing 
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1. INTRODUCTION 
1.1. Justification  
The present study focuses on the introduction of cooperative work in the teaching of 
writing in order to improve the students’ process of writing and the resulting text on the 
one hand, and the classroom atmosphere and the students’ relations on the other. 
         Traditionally, writing has been an out of class activity in foreign language 
teaching. However, this skill is considered by authors like Morley (2005) as difficult to 
learn, as it is not a skill that we acquire naturally and it can be left behind as the other 
skills progress if L2 learners are not explicitly taught how to write. 
 Two different approaches can be distinguished in the teaching of writing; the first 
of them is the product approach, which focuses in the process of the learning, “what it is 
that the learner is expected to be able to do as a fluent and competent user of language”. 
Process approaches, on the contrary, focus on the classroom activities that are supposed 
to promote adequate language use (Nunan, 1991:86). 
 Nunan also claims that teaching writing should be aimed at the process, explaining 
that the teaching of writing should be focused on the different activities done inside the 
class which are thought to improve the development of the language use. This author also 
adds that writing is a long and complex process and concludes that “the final text will 
only emerge through successive drafts”. Moreover, authors such as Tribble (1996) state 
that in order to be successful at writing, the writer has to engage in a series of processes, 
as writing is not a simple linear progression.  In this way, writers will have to go back to 
earlier phases in order to redefine meaning. 
 It is also important to remark that Tribble (1996) distinguishes three phases in the 
process of writing. The first of them is prewriting, which involves those tasks that prepare 
the student to write. The next one is composing and writers, the phase in which the writer 
translates the plans and ideas of the previous stage in provisional text. And finally, 
revising and editing, as students have to read through what they have written in order to 
make corrections and ensure clarity and grammatical accuracy. 
 In the context of the School Sagrado Corazón de Jesús and the IES Miguel de 
Molinos, writing was practiced mostly outside the classroom, and little attention was paid 
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to the process of writing. During our placement period we tried to incorporate the teaching 
of writing to the classroom following the process approach. 
 Moreover the process approach was combined with the implementation of 
cooperative work during the writing lessons. As authors such as Hedge (1988) state, group 
writing has advantages for both, the teacher and the students. On the one hand the teacher 
has less pieces of writing to monitor and assist with, being able to spend more time on the 
final draft. On the other hand students gain help from each other in planning and drafting, 
and obtain experience in identifying problems in writing. 
 Furthermore, some researchers argue that by combining the teaching of writing as 
a process and collaborative writing the final product of the learners will be better than the 
one the students write individually, even if it has been written through a process-oriented 
approach. Syafini & Tengku Nor Rizan (2009) state that after a cooperative learning 
treatment, student’s performance in writing improves in terms of content, organization, 
vocabulary, grammar and mechanics. As a consequence of the positive effects that the 
incorporation of cooperative learning had on the writing during their study, these authors 
consider this methodology a viable alternative in the teaching of writing. 
 In addition, authors such as Storch (2005:153) claim that learners who work 
cooperatively when writing a text produce “shorter but better texts in terms of task 
fulfilment, grammatical accuracy, and complexity” than the texts produced by learners 
who work individually. She also claims that collaboration gives the students the 
opportunity to share their ideas and provide each other with feedback. Thus, writing 
lessons should be centred, not only on the process approach to writing, but also on the 
implementation of collaborative learning, so that the students have the opportunity to 
share ideas and give feedback to each other within their group of work in order to produce 
a better written product, the main objective of all writing sessions.  
 
1.2. Context 
The present study was carried out as part of the course ‘Evaluación e Innovación Docente 
e Investigación Educativa en Inglés’ in the ‘Máster Universitario en Profesorado de 
Educación Secundaria Obligatoria, Bachillerato, Formación Profesional y Enseñanzas 
de Idiomas, Artísticas y Deportivas’. It deals with cooperative writing introduced to the 
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writing lessons in three different schools as a tool to improve the writing texts that the 
students produce and the classroom’s atmosphere as well as the students’ relations.  
 This study was carried out in three different contexts including two different 
schools. The first was IES Miguel de Molinos, a state school in Zaragoza. In this school 
the study was conducted with third year of ESO students. There were nineteen students 
in class, all following a bilingual itinerary. The second school was Sagrado Corazón de 
Jesús, a state-funded school also in Zaragoza. The study was aimed at two different stages 
of Secondary Education. On the one hand it was carried out in two different groups of 
first year of ESO students who were following a bilingual itinerary. In this stage there 
were nineteen students in each class. On the other hand, it was carried out in two different 
groups of fourth year of ESO students who were not following a bilingual itinerary. In 
this stage, a total number of forty-three students participated in the study.  
 Both schools are placed in the Actur neighbourhood. This district is highly 
populated, including people with very different backgrounds. As a consequence of this, 
there are some differences among the students and the families that that can be found in 
the School Sagrado Corazón de Jesús and the IES Miguel de Molinos. The economic 
situation of the families represented in the Sagrado Corazón de Jesús corresponds to high-
middle class, and there are less than a 5% of immigrant students in the school. In contrast, 
IES Miguel de Molinos has a higher percentage of immigrant students, and the school 
presents plenty of cultural differences. The economic situation of the families represented 
in this school corresponds to middle-class. Thus, different backgrounds, different types 
of families and different learners can be found in the two schools.  
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2. STUDY  
2.1. Hypothesis 
The hypotheses that work as a starting point for this study are the following: 
 -If cooperative learning is incorporated to the writing lessons, the students’ 
 performance when targeting the task of writing a text will improve significantly 
 in terms of content and grammar and vocabulary accuracy.  
 In terms of content improvement, the cooperative generating stage will promote 
the production of different ideas among the students. Moreover the revision stage will 
contribute to the improvement of the accuracy as far as grammar and vocabulary are 
concerned. 
 -If cooperative learning is introduced to the writing lessons the students’ relations 
 and the classroom atmosphere will also improve. 
 In terms of the improvement of the relationship between students, positive group 
results can create a strong feeling of belonging, which might be reflected in the classroom 
atmosphere by means of maintaining and enhancing their relations.  
 
2.2. Research tools and procedure 
In order to find out the effects of the implementation of the cooperative learning in the 
writing lessons in terms of the improvement of the final written text on the one hand, and 
the students’ relationship on the other, the next procedure was followed: Firstly, students 
were asked to write an individual text outside the class, as this is the way in which this 
skill is usually performed in the schools.  Then, students had to write a similar type of 
text, but this time they did it during a lesson dedicated to the teaching of writing and 
following a process approach. In order to write the second text, students worked in 
heterogeneous cooperative teams in terms of language level (mixed ability groups). Both 
writing compositions were corrected by the teacher using a rubric (see Appendix 1 for the 
three rubrics).  
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 Once both types of text, the individual and the cooperative ones, were corrected, 
the results were compared. In this way we could see how the implementation of 
cooperative work when teaching writing affects the final written texts in different aspects 
including content, grammar, vocabulary or structure among others. 
 On the other hand, in order to collect data about the student’s impression towards 
cooperative learning, students were asked to fill in a questionnaire (See appendix 2) 
including questions related to their personal experience when writing cooperatively, 
group and time management, decision making and reflection on their own preferences. 
With this method we tried to observe how the atmosphere in the classroom is affected by 
cooperative work and if students are interested in the implementation of this method. 
 
2.3. Analysis of results 
 2.3.1. First year of ESO (Sagrado Corazón de Jesús)  
In the context of first year of ESO in Sagrado Corazón de Jesús the project was 
implemented in two different groups. There were nineteen students in each group, and in 
both cases students were following a bilingual itinerary. They were asked to write two 
emails, the first one at home as homework and the second one was written introducing 
cooperative learning to the writing lesson (groups of four students).  In both cases students 
were asked to imagine that they were doing an English course abroad, so the context was 
the same for the two emails.  
 The first email was addressed to their parents. Students told them about their 
experience abroad, and they focused on the description of the city and the activities they 
were doing there, as well as on the comparison between the two cities, their home city 
and the city where they were doing the course. In the second email, this time written 
cooperatively in class, they addressed a friend of them, focusing on the likes and dislikes 
of the English course, on the description of their teacher and the classmates doing the 
course with them and also on the improvement of their English language, whether their 
English was better now or not. 
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 ● Average score of both final texts 
In both groups the students obtained higher marks in the text they wrote during the writing 
session in which cooperative learning was introduced to the writing process. The final 
text written cooperatively in both cases had an improvement of around two points in the 
final mark in the first group and around three points in the final mark in the second group. 
Although in both cases the students’ performance improved, several differences can be 
appreciated between the two groups. The two emails were corrected using the same 
rubric, taking content, structure, grammar, vocabulary and use of English into account. 
The highest mark that the students could obtain was 20 out of 20 according to the rubric. 
A simple rule of three was applied to the grades of the students in order to obtain results 
over 10. 
 In the first group none of the students obtained a grade lower than five points over 
ten in the text they were asked to write individually. The average score of the class in the 
individual email was 7,7 over 10. Although this score can be considered as satisfying, the 
students’ performance when they were asked to write the second email cooperatively in 
groups of four was outstanding. The average score of the class in the cooperative text 
increased up to two points, 9,6 over 10.  
 In the second group results were similar to the ones in the first group, but in this 
class seven students failed their individual written composition. The average score in the 
individual text was in this case 5,5 over 10. It is interesting how cooperative learning 
introduced to the writing class improved the score on the students’ final text. The average 
grade of the text the students wrote in groups increased up to three points, 8 out of 10. 
None of the cooperative texts obtained a grade lower than 6,5. 
 As can be seen in the graphic below, cooperative learning introduced to the 
process of writing had a direct impact in the students’ performance, rising the final text’s 
average score in the two groups. 
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 ● Average score of the different aspects indicated in the rubric 
As the data analysed above shows, there was a clear improvement on the students’ 
performance when cooperative learning was introduced to the task of writing the final 
text. This same improvement can be appreciated in the different aspects that were taken 
into account to evaluate the students’ written texts, both individual and cooperative; 
structure, content, vocabulary, grammar and use of language. In both groups each of these 
aspects improved significantly when the students were asked to write the text in groups, 
but some differences can be appreciated between the two groups. The same procedure to 
obtain the students’ marks was followed. A simple rule of three was applied to obtain 
results over 10 points. 
  In the first group none of the average aspects’ grade was lower than 7,32 in the 
individual text that students were asked to write. In terms of the cooperative text, the 
students’ performance on all the five aspects taken into account to evaluate the text 
improved, so the average grade of the five aspects improved too. The aspects that 
presented a higher improvement in this group were structure, vocabulary and use of 
language. The graphic below shows the results obtained by the students in the five aspects 
presented in the rubric.  
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 In the second group the average grade of the aspects shows different results. In 
this group the class obtained an average mark lower than 5 in the grammar point of the 
individual email, obtaining higher grades than 5 in all the four aspects that appear in the 
rubric. In contrast, the group work results were satisfying, and none of the aspects 
obtained a lower grade than 7. The three aspects that had a higher improvement within 
this group were content, grammar and use of language.  
 None of the cooperative texts obtained a low grade. The main reason could be that 
each of the five groups had a high-level student within its ranks, so according to the 
results, this high-profile student had a direct impact on the final grading of the group’s 
cooperative text. The graphic below shows the results obtained by the students in the five 
aspects evaluated with the rubric. 
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 ● Students’ attitude towards Cooperative Learning 
In order to evaluate the students’ attitude and thoughts towards cooperative learning 
introduced to the writing lessons they were asked to fill in a questionnaire. Among the 
questions the students had to answer there were some open questions in which they could 
express their feelings towards cooperative learning, and some others were fixed. 
 As can be seen in the graphic below, almost all the students considered that 
cooperative learning introduced to the writing lesson was a positive experience, and only 
the 2,63% of the students in both groups thought that this technique was not very positive. 
Some of the students’ replies when asked why were that the negative thing was their own 
attitude towards cooperative learning, but not the group’s attitude or atmosphere.  
 
 
  
 The graphic below shows that most of the students thought that cooperative 
learning has more advantages than disadvantages, or only advantages. None of the 
students thought that applying this technique implied only disadvantages, and only a 
5,25% of the students believed that cooperative learning has more disadvantages than 
advantages. These students justified their answers by saying that some members of the 
group did not get involved in the process of writing, so sometimes participation was not 
equal among groups.  
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 In this next graphic it is possible to see the students’ opinions when they were 
asked whether they preferred to work individually or in groups. A clear majority of 
students (71,05%) answered that they prefer to work in groups, as the atmosphere of the 
class is better, they can interact with their classmates and they can help each other. Only 
a 21,05% of the students answered that they preferred to work individually, and there was 
a 7,90% of the students who were not sure, and their opinion was influenced by the 
formation of the groups (whether they are in the same groups as their friends or not). 
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 The graphic below measures the students’ participation in each group according 
to what the students answered about their group partners’ participation. A high number 
of students (71,05%) answered that participation was equal inside the group, and all the 
members participated in the same way. Some students answered that one of the members 
was silent for the main part of the time they were working in groups, and only a 7,89% 
of the students answered that two members participated more than the other two. These 
last results correspond to those groups who were formed by students who apparently did 
not want to work with some other students that formed part of their group.  
 
 
  
 To sum up, the main part of the students in the two groups answered that 
cooperative learning was quite positive, and according to their opinion, this technique has 
more advantages than disadvantages. Most of the students indicated that they prefer to 
work in groups, arguing that working in groups helps a lot, because they can share 
opinions, and they can help each other in order to produce a better result. Participation 
seemed to be equal among the groups, and the main part of the students (86,84%) would 
like to repeat the experience of writing a collaborative text. Thus, taking into account the 
data analysed and the students’ answers to the questionnaire it can be argued that in this 
particular context cooperative learning introduced to the writing class improved both, the 
students’ final performance, and the classroom’s atmosphere. 
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 2.3.2. Fourth year of ESO (Sagrado Corazón de Jesús) 
In the context of fourth year ESO in the school Sagrado Corazón de Jesús the 
implementation of cooperative learning in the writing lessons contributed to the 
improvement of the results in the final written texts produced by students. This experience 
was carried out in two different classes with very similar results, incrementing the average 
marks in all the aspects included in the rubric that was used for the correction of the text, 
which included: salutation and closing, structure, grammar, content, vocabulary and 
language use. 
 The type of text aimed in the cooperative writing lesson was an application letter. 
Students were asked to write a first application letter for their ideal jobs for the future out 
of the class as homework. Then, during the lesson the teacher provided students with a 
context in which they had to write a similar letter, this time for a volunteer program for 
the summer. During the lesson students wrote the text following a process approach, 
generating and organizing ideas first; then focusing on a model and composing; and 
finally revising and editing. Moreover, different activities were proposed for them to see 
the structure of application letter and the conventions they have to follow when writing 
this type of text. 
 
 ● Average comparison of results 
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As it is shown in the graphics above, the students’ texts when working cooperatively, and 
when process approach was followed, improved significantly. The aspects in which this 
improvement is more prominent are the salutation and closing and the language used. 
This can be explained by the fact that, before the teacher ask them to write this type of 
text as homework, students had no idea of what and application letter was. With the 
activities performed during the lesson and the model provided students were able to see 
the conventions of this type of text and apply them to the application letter they had to 
write cooperatively. 
 Although in a smaller proportion, accuracy in grammar and vocabulary also 
improved significantly when students worked cooperatively. The fact that not only one 
person, but four were paying attention to the writing of the text was the reason why fewer 
mistakes were committed. Moreover, the fact that revision was encouraged at the end of 
the writing process, a step students usually skip as they underestimate its importance, also 
contributed to the reduction of vocabulary and grammar related mistakes. 
 Finally, the content of the letters also improved. This can be explained by the fact 
that in cooperative work the collaboration of the students contributes to the emergence of 
more ideas. Students became aware of this as some of them included the rise of more 
ideas as one of the advantages of cooperative learning. 
0
0,5
1
1,5
2
2,5
3
3,5
4
Salutation
and closing
Structure Grammar Content Vocabulary Language
use
Comparison of results - Writing class 2
Individual
Cooperative
TFM                                  Septiembre 2015 
 
 
101 
 
 ● Students’ attitude towards Cooperative Learning 
 
  
In terms of the students’ opinion stated in the questionnaires filled in after the 
implementation of cooperative work, cooperative writing was a good experience. As 
shown in the graphic above, most of them agreed that the atmosphere in their groups was 
very positive (13,95% of the students), quite positive (60,46% of the students) or positive 
(18,60% of the students). Only three students expressed that the experience was not very 
positive in their groups. As these results show there were no major problems within the 
groups during the writing lessons. However, the fact the different groups were formed 
taking into account the level of the students in the  target language (mixed ability groups) 
and not their personal relations, made the relations in two of the groups a bit tense as the 
members of the group where not use to interact with each other.  
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  It is also important to state that, as the graphic above shows, most students, 36 
out of 43, agree that cooperative learning has more advantages than disadvantages, and 
even 3 students say that this method only has advantages. Students’ answers to this 
question were consciously meditated and some of them were quite mature for their age. 
One of the advantages of cooperative work pointed out by most of the students, as it has 
been said before, is the sharing of ideas that takes place when they work cooperatively, 
which provides new point of views contributing to a more complete final result in terms 
of content. Other students point out to the commitment with the task. Commitment on the 
part of the students tends to be higher when working cooperatively as the whole group’s 
failure or success depends on all the members of the group. They also pointed out to the 
fact that they could help each other while performing the tasks.  
 On the other hand, students also pointed out several disadvantages of working 
cooperatively. One of them was that students got more distracted than when working on 
their own. Moreover, some students also pointed out the difficulty of taking decisions 
when there are different opinions on the group. However, the disadvantage that was more 
repeated among the students was the fact that in some groups there were members who 
did not collaborate in the performance of the task, and as a consequence the rest of the 
members in the group had to work more. 
 Out of the 43 students surveyed, it is also relevant to highlight that only 14 of them 
preferred working on their own. These students pointed out that they prefer to have 
freedom when completing their task or that they concentrate better when working on their 
own. It is also relevant to state that out of these 14 students 5 of them would prefer to 
work in groups if they had the opportunity to choose who they were working with, as they 
would chose the classmates with whom they would work comfortably. However, this 
contradicts other observations made by the students as they said that one of the 
disadvantages of cooperative work is that it leads to distractions. If students could choose 
the members of their groups they would choose their friends and as a consequence the 
problem of distractions would be even worse. 
 The rest of the students stated that they preferred working in groups, as they think 
that more ideas emerge and it is a more enjoyable way to work. However, it is also true 
that students put some conditions to this fact as if they work cooperatively they prefer a 
good group in which everyone contributes equally to the task. Participation is the 
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completion of the task could be considered a problem in some of that groups because, as 
it is shown in the graphic below, as in the question “Did all the members in your group 
contributed equally?” less than half of the students asked positively. This problem can be 
caused by the fact that students are not used to work in groups, and although a lot of 
emphasis was put in the importance of equal participation, students need some time to 
adapt to this new methodology.  
 
 
 
 2.3.3. Third year of ESO (IES Miguel de Molinos) 
In the IES Miguel de Molinos the project was implemented in one group of third year of 
ESO students. There were nineteen students in the group all following the bilingual 
itinerary. None of them had special necessities and they had a high level of English when 
compared to the other two classes of the same high school. In this case, students were 
asked to write two reviews, the first one at home, as homework, and the second one in 
class through cooperative learning. It was not the first time students were requested to do 
this written task. They had already done reviews (book reviews) in previous courses. In 
the first review students wrote about a film they had recently seen. In the second one, this 
time in class working cooperatively in groups of four people and one of them of three 
students, they had to write a film review. It would have been more appealing for students 
to do the process the other way around, first the book review individually at home and 
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later the film review in groups. It is also important to remark that originally it was planned 
to carry out the written tasks about a different topic, but as I was expected to use the 
teacher’s materials, I finally introduced cooperative learning in film and book reviews. 
 
 ● Results of both final texts 
Most of the students had better marks in the final review, the one in which cooperative 
learning was introduced to the writing process. The same rubric was used to evaluate both 
reviews. Six linguistic features were taken into consideration in the rubric for the 
assessment: vocabulary, structure, register, coherence, grammar and content. The latter 
makes reference to some basic information required to contextualize a film or a book: the 
author or director, the characters, the setting and the time. 
 As can be appreciated in the graphic below, which shows the number of students 
who improved their written productions, nine out of nineteen improved while 6 remained 
the same mark and four got worse marks. 
 
 
 
 ● Score of the different aspects evaluated 
There was improvement in the students’ outcomes when cooperative learning was 
introduced in the process of writing. However, improvement was not as significant as in 
the other contexts. That may have been caused by the fact that students had already 
written reviews in previous courses so this was not a new task for them. Moreover, they 
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had high marks in the first review, so there was not much room for improvement when 
working cooperatively. As can be seen in the chart, most aspects improved, while the 
structure remained the same.  
 
 
 
 Regarding vocabulary, most of the students’ performances remained the same 
through the introduction of cooperative work in the written process. Eleven students had 
the same marks in the film and in the book review. Six had better marks in the final review 
while two got worse results. 
 
 
0
0,5
1
1,5
2
2,5
3
3,5
4
Comparison of results - Group 1
Individual
Cooperative
6
11
2
Vocabulary
VOCABULARY
Better Same Worse
TFM                                  Septiembre 2015 
 
 
106 
 
 In terms of structure, most of the students’ results remained the same as well. Nine 
students had the same marks in both reviews whereas five improved their written 
outcomes and five had worse marks in the final review. 
 
 
 
 As far as register is concerned, students either improved their results through 
cooperative work or they remained the same, which also happened with coherence. Eight 
students improved the register used in their reviews, ten neither improved nor got worse 
results and only one of them had a worse mark regarding this feature. Concerning 
coherence, nine students produced more coherent reviews, nine had the same marks and 
just one student produce a less coherent text in the last review. 
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 Results concerning grammar were also the same in the first and in the second 
rubric. Seven students improved their use of grammar in the second review while nine 
neither improved nor got worse marks and three of them got worse results regarding this 
linguistic feature. 
 
 
 
 Finally, in terms of content, results improved in most of the cases. Nine students 
provided more appropriate content in the cooperative review than in the individual one 
whereas eight of them provided the same or similar information in the second and in the 
first review and two students offered less information in the final review. 
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 In general, it could be said that in most of the linguistic features evaluated students 
either improved their written outcomes through the introduction of cooperative learning 
or they made similar productions when working cooperatively with no much 
improvement on them. As stated previously, the reason why most of the students’ 
performances had the same grade in the individual and cooperative review is because they 
already had high marks in the first review and therefore, there was not much room for 
improvement. 
 
 ● Students’ attitude towards Cooperative Learning 
With the purpose of evaluating the students’ attitude towards cooperative learning, 
students were asked to fill in a questionnaire. Some of the questions contained they had 
to answer were open, so students had the chance to express their opinions about the 
implementation of cooperative learning in the writing process. 
 Most of the students considered cooperative learning as a useful method to share 
knowledge and combine skills in the process of writing. The vast majority of them said 
that they would repeat the activity and they graded it with high marks in most of the cases. 
As can be seen in the chart below, one student rated the activity with a ten, thirteen of 
them rated it between nine and ten, five of them gave the activity between an eight and a 
nine and one of them gave it a seven. 
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 The questionnaires also reflect the students’ preference towards working in groups 
rather than working individually. As can be observed in the graphic, sixteen students 
preferred to work in groups whereas two of them said that they preferred working 
individually and one of stated that it depends on the groups, if he/she works together with 
his/her friends or not. 
 
 
 
2.4. Evidence 
The data analysed in the previous section of this project proves that our first hypothesis 
is met. The data collected demonstrates that if cooperative learning is incorporated to the 
writing lessons, the students’ performance when targeting the task of writing a text 
improves. This is not only true in terms of the overall mark given to the students’ 
compositions, but also regarding each of the criteria taken into account when evaluating 
the written products, which include structure, content, grammar, vocabulary, use of 
language among others. 
 However, the improvement in the Sagrado Corazón de Jesús context is 
significantly higher than the one of the IES Miguel de Molinos. While in the first context 
all the students obtained better marks when working cooperatively, in the second context 
only around half of the students were able to get better results when cooperative learning 
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was introduced in the writing lessons. This could be explained due to the fact that students 
in IES Miguel de Molinos had already seen how to write a review, so the grades students 
obtained in the individual composition were already quite high, and there was not much 
room for improvement.  
 Regarding the second hypothesis, the data analysed show that the classroom’s 
atmosphere improves too. Students said cooperative work was more enjoyable and 
pleasant. They also stated that cooperative work had several advantages including the 
sharing of ideas with other classmates, obtaining different points of view, helping others 
and being helped and commitment with the task, as the final mark of the group depends 
on the work of each of the group’s members. Moreover, most of the students answered 
yes when they were asked whether they would like to repeat this experience.  
 Nevertheless, some of the students argued that even if they liked the cooperative 
experience they prefer working on their own. In this way they are able to take their own 
decisions and to work at their own pace. 
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3. CONCLUSION 
To conclude, writing is an important skill in the teaching of English as the writing of texts 
in the target language is one of the objectives stated in the Aragonese Curriculum. As 
indicated at the beginning of the project, writing has been considered as a difficult skill 
to teach and to learn. In the context of our placement period the teaching of writing was 
not the most adequate one, as little attention was paid to the process of writing, while the 
focus was on the final product. Taking the results obtained into account, the cooperative 
learning applied to writing lessons can be considered as a viable way to teach this skill. 
 It can be said that this study proves that by means of cooperative learning the 
written product that the students obtained through process-oriented approach to writing 
is better than the one they produce when working individually. Taking into account the 
students’ opinion it can also be considered that the atmosphere of the class when working 
cooperatively improves too. Following these conclusions the two hypotheses formulated 
at the beginning are met.  
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